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About Solution Tree

Since 1987, Solution Tree has provided tested and proven resources that help those who
work with youth create safe and caring schools, agencies, and communities where all
children succeed. From research-based books to professional development services,
Solution Tree strives to provide timely and top-quality resources to educators and other
youth workers.

Some of our most popular resources address current issues of concern, such as bullying,
school leadership, and parental involvement. Our authors are considered leading author-
ities in their respective areas of expertise, and they are continuously in demand for pre-
sentations and seminars across the nation. Solution Tree is the publisher of such classics
in the field as Reclaiming Youth at Risk by Larry Brendtro, Martin Brokenleg, and Steven
Van Bockern and Professional Learning Communities at Work by Richard DuFour and
Robert Eaker. 

Our resources have received national recognition for their excellence. The Association of
Educational Publishers has recognized Peacemakers: A Violence Prevention Program with
the 2003 Judges’ Award and PASSport to Success, a parent-training program, with the 2003
Distinguished Achievement Award. The recognition and awards given to Reconnecting
Youth are described in “About Reconnecting Youth” on page 5 of this prospectus.

In addition to resources, Solution Tree provides on-site professional development work-
shops, conferences, and other presentations by leading professionals.

For more information, contact us:

Solution Tree
304 West Kirkwood Avenue
Bloomington, IN 47404-5131
(800) 733-6786, (812) 336-7700
(812) 336-7790 FAX
info@solution-tree.com
www.solution-tree.com
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About Reconnecting Youth

by Leona L. Eggert and Liela J. Nicholas
Imagine yourself at Universal High School. School has ended for the day, and you have
joined a group of colleagues, high-risk students, and parents in the library conference
room. This group has gathered to deal with a major challenge facing your school: What
can be done about the students who are dropping out?

The meeting begins with a discussion of the problem. More and more students are skipping
classes. Some are highly capable but have poor school performance. Others hang around
campus even after they skip class or are suspended. Many use drugs when skipping.

You and the rest of the group resolve to design a program that reaches these students
before they drop out of school and become increasingly involved in drugs. You decide that
the program needs to be relevant to these youth and meet their needs.

If you can imagine yourself in that group, you are not alone. We faced this challenge over
18 years ago. To meet it, we worked to become more informed about these youth called
“Skippers” and then developed a semester-long program that would help Skippers achieve
three desired outcomes: increased school achievement, drug-use control, and mood man-
agement.

Numerous research studies guided and refined the program and also demonstrated its
effectiveness. This proven intervention was first published in 1995 as Reconnecting Youth:
A Peer Group Approach to Building Life Skills.

We have continued to research, refine, and field-test Reconnecting Youth to improve its
effectiveness. This second edition reflects nearly 10 years of ongoing research and develop-
ment.

The Resource

Reconnecting Youth is a research-based, indicated prevention program for reaching high-
risk youth who are at risk for dropping out of school. Indicated prevention is the most rig-
orous of three approaches in the USI Prevention Framework (Gordon, 1987; Institute of
Medicine, 1994, 2002). This public health model represents the increasing “dose” and
specificity of preventive interventions: from universal to selective to indicated (USI). The RY
program provides an indicated prevention through four components: 



1. The Reconnecting Youth Class—A daily, semester-long class designed to enhance
self-esteem, decision making, personal control, and interpersonal communication.

2. A School Bonding Activities Component—Strategies for establishing drug-free
activities and friendships and for improving a teenager’s relationship to school.

3. Parent Involvement—Parents are essential for providing support at home for day-
to-day life skills learned in RY.

4. A School System Crisis Response Plan—A plan for suicide prevention and post-sui-
cide intervention.

Reconnecting Youth was developed, implemented, and evaluated using a partnership
model among students, school personnel, parents, and a team of prevention researchers.
The RY program is unique in that it: 

1. Is a comprehensive, sustained, semester-long high school class taken for credit

2. Is taught by a specially selected and trained RY group leader who excels in working
with high-risk youth 

3. Is psychoeducational (integrates small-group work and life-skills training models) 

4. Includes a peer group support component 

5. Is explicitly designed to: 

• Modify known risk factors linked with school dropout, adolescent drug involve-
ment, depression, and youth suicide risk 

• Enhance personal and social protective factors 

6. Has proven effective for increasing school performance and reducing drug involve-
ment and suicide risk

The Results

Sixteen years of research and multiple program evaluations clearly show that Reconnecting
Youth is effective in helping high-risk youth increase their school achievement, reduce their
drug involvement, and decrease their depression, aggression, and suicidal behaviors. Desired
changes also occurred in enhanced personal control and school bonding, as well as decreas-
ing deviant peer bonding. Documented results of the Reconnecting Youth program include: 

• 18% increase in GPA for all classes 

• 35% decrease in the dropout rate 

• 80% decrease in suicidal behaviors 

• 50% decrease in hard drug use 

RECONNECTING YOUTH
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• Stronger self-confidence and a greater ability to handle stress 

• Increased personal control, including anger management 

• More positive, connected relationships with teachers, friends, and family

(See Eggert, Seyl, & Nicholas, 1990; Eggert, Thompson, Herting, & Nicholas, 1995; Eggert,
Thompson, Herting, Nicholas, & Dicker, 1994; Thompson, Eggert, Herting, & Nicholas, 2000.)

A teacher who implemented Reconnecting Youth said, “We’ve seen dramatic improvements
not only in student achievement and personal control issues, but also in the way kids feel
about school. They have literally reconnected to school, started to develop goals for them-
selves, and are learning the value of these skills from personal experience” (Montoya, 1997).

The Recognition

The effectiveness of Reconnecting Youth has been recognized by numerous agencies and
organizations, including the ones described below: 

• The “First Annual Report on School Safety” released by the White House listed
Reconnecting Youth as one of the top-tier, demonstrated programs for working
with high-risk adolescents. 

• “Safe Schools, Safe Students: A Guide to Violence Prevention Strategies” gave
Reconnecting Youth a grade of A as one of the country’s top 10 research-based vio-
lence prevention programs with proven success. (Only 5 of the 84 leading programs
evaluated received A grades; 49 received grades of C or D.) 

• The Safe and Drug Free Schools Program of the U.S. Department of Education rec-
ommended Reconnecting Youth as a program that helps prevent drug abuse and
violent behavior among schoolchildren. 

• The Texas Education Agency has approved the program for use in Texas school sys-
tems as a for-credit course.

• The “Keeping Score” report highlighted Reconnecting Youth as one of the few nation-
al drug prevention programs that reflect innovation in prevention and effectiveness.

• The National Institute on Drug Abuse (NIDA) recognized Reconnecting Youth as one
of the top three prevention programs by featuring it in their videotape, Coming
Together on Prevention and in a companion publication, “Drug Abuse Prevention
for At-Risk Individuals.”

The Revised and Improved Program 

The second edition of Reconnecting Youth includes the research-based, proven content of
the first edition along with significant changes to expand the curriculum, enhance content

About Reconnecting Youth
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delivery, and hold student interest. These changes reflect nearly 10 years of ongoing
research and development since the first edition was published.

EXPANDING THE CURRICULUM

The curriculum has been expanded with 10 new sessions that address key topics, including: 

• Staying on track and reducing slips in drug-use control 

• Identifying what you are—and are not—responsible for in a conflict 

• Monitoring anger with an anger sequence diary 

New teaching materials and handouts also enhance and support many sessions. Samples of
the three primary kinds of RY sessions—focus, skill, and application—are provided in this
prospectus beginning on page 39.

ENHANCING CONTENT DELIVERY

Content delivery has been enhanced by expanding key features, more fully scripting each
session, and presenting each session with a one-page overview and in an easy-to-use, two-
column format: 

1. Key features have been expanded to provide continuity from session to session:

• Contract to Practice: Students commit to using the session’s skill in the next 24
hours as “life work.” 

• Check Back: Students share their experiences with their life work. 

2. New conversational scripting and step-by-step directions help to ensure the consis-
tent delivery of content and provide guidance on sensitive topics. 

3. “Anatomy” pages provide at-a-glance teaching outlines for each session. 

4. Two-column session plans include estimated time for tasks, an easy-to-read format,
and room for notes.

HOLDING STUDENT INTEREST

The program has been made more appealing to students in several ways: 

1. An expanded Shared Agenda feature gives students 10 minutes of most sessions in
which to share issues or problems with the group for advice and support. 

2. A separate student workbook includes over 250 pages of activities, examples, and
worksheets. 

3. Updated, lively graphics add appeal to worksheets and teaching materials.

Sample pages from the student workbook are provided in this prospectus beginning on
page 85. These worksheets support the sample sessions in this prospectus.

RECONNECTING YOUTH
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Getting Ready to Reconnect Youth

Reconnecting Youth is a science-based, indicated prevention program that was created and
developed through years of research. Although you may be tempted to “pick and choose”
what you like or alter the model, you will achieve the greatest results by implementing the
RY curriculum as designed—module by module, session by session. The first half of the
Getting Started module in RY is divided into three parts that will help you understand and
successfully implement the Reconnecting Youth program.

Part 1 introduces the Reconnecting Youth program and provides essential information for
understanding the principles and research that form the foundation for RY; ethnography
of “Skippers,” the intended student recipients of the program; and research findings on
the program’s effectiveness.

Part 2 covers the essential components that need to be understood and addressed before
you implement the program. These include identifying and selecting students, selecting
and supporting the group leader, and fostering positive peer groups and life skills training.

Part 3 has essential support materials, including information on social activities and school
bonding, a school crisis response plan, and an RY implementation checklist.

Evaluating the RY Program

The Reconnecting Youth program has been designed with an evaluation process for assessing
implementation fidelity and program effectiveness. Complete details, forms, and guidance on
the RY evaluation process and tools are available from the Reconnecting Youth Prevention
Research Program. Chapter 11 in Module 1: Getting Started provides an overview of the eval-
uation process, including a template of the Daily Session History Log for you to use and sam-
ples of several of the necessary evaluation tools for you to review. The essential tasks for
program evaluation are also included in the “RY Implementation Checklist” in appendix C.

Evaluation of Reconnecting Youth should provide answers to two key questions on process
and outcome:

1. Was the RY program implemented as designed?

2. Did the program work to help students achieve program goals?

The evaluation tools that address process and outcome are listed on page 10 and are avail-
able from the Reconnecting Youth Prevention Research Program.

We highly recommend that you seek training and use these evaluation tools to ensure the
best possible results for your students. For more information on training and evaluation,
contact the Reconnecting Youth Prevention Research Program at (206) 543-3810, FAX (206)
221-3674, Web: www.son.washington.edu/departments/pch/ry/.

About Reconnecting Youth
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We wish you well in your endeavors to reconnect youth to school, family, and the commu-
nity through the Reconnecting Youth experience. As one of our associates Greg Coy has
said, “This isn’t an easy thing we are trying to do. It’s never give up, never give in!” 

—Leona L. Eggert, Ph.D., R.N., F.A.A.N. 
Liela J. Nicholas, B.Sc., M.Ed.
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Note: The Group Social-Support Checklist and Leader Social-Support Checklist are
process and evaluation tools.

Process Evaluation Tools

• Group Building Behaviors (GBB) check-
list (leader and observer)

• Life Skills Training Behaviors (LSTB)
checklist (leader and observer)

• Group Social-Support Checklist (GSS)
• Leader Social-Support Checklist (LSS)
• Daily Session History Log (DSHL)

Outcome Evaluation Tools

• School Records (SR)
• Student Outcomes Inventory (SOI)
• RY High School Questionnaire (HSQ)
• Drug Involvement Scale for

Adolescents (DISA, in the SOI or HSQ)
• Personal and Social Skills Inventory (PSSI)
• Group Social-Support Checklist (GSS)
• Leader Social-Support Checklist (LSS)

RY EVALUATION TOOLS
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Student Workbook
The Reconnecting Youth Student Workbook includes over 250 pages of activities, examples,
and worksheets. Sample pages from the workbook appear in this prospectus beginning on
page 85.

Leader’s Guide
Five modules provide a complete leader’s guide to the Reconnecting Youth program. The
titles and contents of each module are provided below.

Module 1: Getting Started 

About the Authors
Acknowledgments
Preface

PART 1. INTRODUCTION TO RECONNECTING YOUTH
Chapter 1: An Indicated Prevention Program
Note: This chapter may be reproduced for efforts in seeking support or funding for RY.
Chapter 2: Research on “Skippers” 
Chapter 3: The RY Prevention Model 
Chapter 4: Curriculum Overview 
Chapter 5: Research Findings on the Efficacy of RY 
Note: This chapter may be reproduced for efforts in seeking support or funding for RY.

PART 2. IMPLEMENTING RECONNECTING YOUTH
Chapter 6: Administrative Support and Leadership 
Chapter 7: RY Students 
Chapter 8: The RY Group Leader 
Chapter 9: Fostering Positive Peer Groups in RY 
Chapter 10: The Daily RY Experience 
Chapter 11: Program Evaluation 
Chapter 12: Conclusion 
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PART 3. ADDITIONAL RESOURCES
Appendix A: Social Activities and School Bonding 
Appendix B: School Crisis Response Plan 
Appendix C: RY Implementation Checklist

References 

THE FIRST 10 DAYS

Background Reading 

Welcome
Day 1 Session: Welcome to RY 

Showing Care and Concern
Day 2 Session: Creating Group Rules 
Day 3 Session: Identifying and Practicing Helpful Feedback 

Monitoring Program Behavior: School Achievement
Day 4 Session: Setting and Monitoring Attendance Goals 
Day 5 Session: A Checklist for Improving School Achievement 

Monitoring Program Behavior: Mood Management
Day 6 Session: Understanding and Monitoring Moods 

Monitoring Program Behavior: Drug-Use Control
Day 7 Session: Evaluating Drug-Use and Non-Use Decisions 
Day 8 Session: Monitoring Drug-Use and Non-Use Decisions

Setting Program Goals
Day 9 Session: Setting Program Goals for School Smarts 
Day 10 Session: Setting Program Goals for Mood Management and Drug-Use Control 

Index 

Module 2: Self-Esteem Enhancement

Background Reading 

Focus Sessions: Building Group Esteem 
Session 1: RY’s Best Self 
Session 2: Support With “Hugs,” Not “Slugs” 
Session 3: Giving and Receiving Helpful Criticism 

Skill 1 Session: Positive Self-Talk
Skill 2 Sessions: Positive Self-Images

Session 1: Guided Relaxation
Session 2: Visualizing Group Strengths

RECONNECTING YOUTH
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Session 3: Visualizing Program Goals
Skill 3 Session: Changing Negative Self-Talk

Application to School Achievement: Removing Barriers to Success
Application to Drug-Use Control: Preventing Dependency and Managing Stress
Application to Mood Management: Managing Emotional Spirals

Review Session: Making a Self-Esteem Video 

Index 

Module 3: Decision Making

Background Reading 

Focus Session: Evaluating Decisions 

Skill 1 Session: STEPS to Planned Decision Making
Skill 2 Session: Mini-Decisions and Mini-Goals
Skill 3 Session: Time Management

Application to School Achievement 
Session 1: Grading Yourself 
Session 2: Contract for Improvement 

Time Management Review 

Application to Drug-Use Control: Applying STEPS to Improved Drug-Use Control 

Booster Session: What Can I Say?
Booster Session: Are You Taking STEPS to Improve Your Drug-Use Control? 

Application to Mood Management 
Session 1: Measuring Moods 
Session 2: Changing Moods 

Index 

Module 4: Personal Control

Background Reading 

Focus Sessions: Stress Awareness 
Session 1, Day 1: Identifying Our Stress Triggers 
Session 1, Day 2: Understanding and Reducing Stress 
Session 2: Stressful Reactions 
Booster Session: Your Piece of the Pie 

Skill 1 Session: Using STEPS to Control Stress
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Skill 2 Session: Getting Support to Control Stress
Skill 3 Session: Releasing Stress Through Exercise and Fun Activities

Application to School Achievement: Getting Support to Improve Achievement 
Session 1: Progress Report on School Achievement 
Session 2: Getting Support to Improve Achievement 

Application to Drug-Use Control: Controlling Drug Use 
Session 1: Controlling and Preventing Drug Involvement 
Session 2: Staying on Track and Preventing Slips 

Application to Mood Management: Controlling Your Anger 
Session 1: Knowing Your Anger Triggers and Reactions 
Booster Session: Monitoring Your Anger 
Session 2, Day 1: Changing Anger Reactions (Part 1) 
Session 2, Day 2: Changing Anger Reactions (Part 2) 

Index 

Module 5: Interpersonal Communication

Background Reading 

Focus Sessions: Communication Goals 
Session 1: Communicating Acceptance of Self and Others 
Session 2: Strength Bombardments 

Skill 1 Session: Sending “I” Messages 
Skill 2 Session: Active Listening 
Skill 3 Sessions: The Give and Take of Conflict Negotiation 

Session 1: Helpful and Hurtful Attitudes in Conflict Negotiation 
Session 2: Taking STEPS to Negotiate Conflict 

Application to School Achievement: Negotiating With Teachers 
Application to Drug-Use Control 

Session 1: Saying No With Style 
Session 2: Helping STEPS 

Application to Mood Management: Strengthening Friendships and Improving Mood 

Review and Celebrate RY 
Session 1: Skills Review and Transition 
Session 2: Celebrating RY 

Boosters

Index
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RY Chapter 1

An Indicated Prevention
Program

A New Public Health Model

Reconnecting Youth is an indicated prevention program for students at risk of dropping
out of high school (Eggert, 1998, 2000; National Institute on Drug Abuse, 1994). Indicated
prevention is one of three approaches in a relatively new public health model of preven-
tion: the universal, selective, and indicated (USI) prevention framework.
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in the population

Universal
For an entire
population

Indicated
For high-risk

individuals in the
population

Figure 1

USI PREVENTION FRAMEWORK
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The USI model was proposed by Gordon (1987) and adapted by the Institute of Medicine
(1994, 2002). It represents the state-of-the-art framework used by prevention scientists and
practitioners. The National Institutes of Health (NIH), the Substance Abuse and Mental
Health Services Administration (SAMHSA), the U.S. Department of Education (DOE), and
the Centers for Disease Control and Prevention (CDC) have adopted it.

Reconnecting Youth as an indicated prevention program is best understood in relation to
selective and universal prevention approaches. As shown in Figure 1, each type of preven-
tion has a unique focus and is organized along an “audience continuum.” Universal, selec-
tive, and indicated prevention represent the specific population groups for whom they are
designed and posited to be optimal. Prevention costs are contained by educating everyone
in the basic prevention steps to take (in universal prevention) and by limiting the selective
and indicated interventions for only those evidencing the defined levels of risk.1

• Universal prevention is designed to benefit an entire population. Advantages are
realized when “cost per individual is low, the intervention is effective and accept-
able to the population, and there is a low risk from the intervention” (IOM, 1994,
p. 25). Examples include immunization and smoking prevention programs.

• Selective prevention is designed to benefit specific at-risk subpopulations that are
known to be more vulnerable. “Interventions are most appropriate if they do not
exceed a moderate level of cost and if negative effects are minimal or nonexistent”
(IOM 1994, p. 25). Examples include home visitation for low birth-weight infants
and annual mammograms for women with a family history of breast cancer.

• Indicated prevention is designed to benefit identified high-risk individuals in the
population with early signs and symptoms of the problem behavior. In a school pop-
ulation, these indicators include dropout, related risks, and deficits in protective
factors. Interventions typically are not totally benign or minimal in cost; benefits are
balanced against the risks and costs to everyone of not intervening. A general
example is controlling hypertension with training that covers stress management,
weight loss, dietary restrictions, regular exercise, and smoking cessation.

Figure 1 illustrates that as the level of risk increases so does the “dose and specificity” of
the interventions. Universal prevention is suitable when vulnerability is low; it is insuffi-
cient when vulnerability increases in at-risk groups and high-risk individuals. Figure 1
shows that potential high school dropouts require indicated prevention and are also vul-
nerable to the related risks of drug use and abuse, anger and/or depression, and suicidal
behaviors. Evidence of this is presented in chapter 2.
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1The sources for cited prevention concepts in this section are from the Institute of Medicine’s Reducing Suicide:
A National Imperative (IOM, 2002); the National Institute on Drug Abuse’s Drug Abuse Prevention: What
Works (Kumpfer, 1997) and Drug Abuse Prevention for At-Risk Individuals (Eggert & Kumpfer, 1997); the
Youth Suicide Prevention Plan for Washington State (Eggert, Thompson, Randell, & McCauley, 1995); and
Wisconsin’s School-Based Suicide Prevention Initiative (Eggert, Randell, & Unrau-Eggert, 2001).
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Illustrations of USI Prevention

This section describes the continuum of universal, selective, and indicated approaches to
provide a better understanding of why Reconnecting Youth is an indicated prevention.
Features of each approach are detailed, including risks, benefits, and costs. Examples apply
to the prevention of high school dropout, drug involvement, and/or suicidal behaviors. 

The goal of these approaches is to reduce incidence (new cases) by reducing risk factors
and enhancing protective factors. Although drug use, drug abuse, or suicidality may not be
prevented for life, the delay of onset or progression is a worthwhile prevention goal.

UNIVERSAL PREVENTION

Universal prevention for school dropout and drug abuse would seek to raise rates of high
school graduation and keep a school drug free. These programs share common features:

• Interventions are for everyone in the entire defined population and are designed to
reach a very large audience to lower the incidence of the problem behavior.

• Interventions are brief, low “dose” (typically 5–20 sessions), and problem-specific.
• Participants are not screened for level of risk or recruited to participate. 
• Staff-to-participant ratio is higher than in selective or indicated approaches.
• Costs are lower per participant (but total program costs may be higher than selec-

tive and indicated approaches).
• Risks are low and benefits outweigh costs of any unintended, adverse effects.

Universal prevention for high school dropout may include a series of study skills programs
offered to all students during the first semester of high school. Examples of drug abuse
prevention programs for middle school students are Botvin’s (2000) Life Skills Training and
Hansen’s All Stars Prevention Program (Harrington, Hoyle, Giles, & Hansen, 2000).

SELECTIVE PREVENTION 

Selective prevention for high school dropout, drug involvement, and suicide risk would
seek to define and then find the at-risk groups or subpopulations at greater than average
risk for these problem behaviors to provide the groups with specific interventions.
Selective prevention programs typically share the following features:

• Interventions are beneficial for specific at-risk groups even though not all youth
show evidence of need. Vulnerability is presumed based on group membership.

• Content addresses risk factors and deficits in protective factors of the group.
• Identification and recruitment strategies are used to find and offer participation. 
• “Doses” are sufficient to have the desired effect on key outcomes and are more de-

manding than universal programs in terms of time and effort for participants.
• Skilled and trained staff are required to deliver the programs due to the multiple

problems of the youth, families, or communities. Staff-to-participant ratios are low.



• Costs are greater per person than universal interventions; however, costs are con-
tained by providing the interventions only to known vulnerable groups.

• Benefits outweigh costs of a likely future of school dropout, drug abuse.

An example of selective prevention is the Strengthening Families program for preventing
delinquency and drug use in special populations (Kumpfer, Molgaard, & Spoth, 1996).

INDICATED PREVENTION 

Indicated programs are for high-risk individuals showing signs of potential school dropout
and related risks such as drug use, anger and/or depression, and suicidal behaviors. The goals
are to reverse the trends toward school dropout and drug abuse and to decrease or prevent
suicidal behaviors. Common features shared by indicated prevention programs are as follows:

• Risk factors and deficits in protective factors are assessed for high-risk individuals.
• Programs are designed to directly influence these factors, having multiple compo-

nents with multi-faceted strategies for changing co-occurring problem behaviors.
• Intervention “doses” are adequate for the desired effect on outcomes. For the

problems of potential dropout and drug involvement, doses are much longer
(months), more frequent (daily or several times a week), and more extensive and
intensive, requiring more effort from participants.

• Screening the population is required to identify the “pool” of high-risk individuals
and to recruit them to participate in the program.

• Highly skilled and trained leaders are required to deliver the programs. The staff-to-
student ratio is low (often 1:1 or up to 1:8–10).

• Costs are greater per person than universal and selective interventions, but are 
typically far lower than treatment costs for drug abuse or private tutoring. Cost-
containment occurs by intervening only with known, high-risk individuals.

• Benefits of reducing school dropout, drug involvement, and suicide potential out-
weigh the potential harm of labeling youth as being at-risk for these behaviors.

• Benefits outweigh costs linked with school dropout, drug abuse, and suicidal
behaviors.

Reconnecting Youth is an example of an indicated prevention for reducing high school
dropout, drug abuse, and suicidal behavior. The intervention “dose” includes a daily,
semester-long class that is extensive and intensive, requiring significant participation and
commitment from the trained RY leader and the students who are invited to join. The ben-
efits of delivering RY far outweigh the initial costs of the program and the potential long-
term costs of unemployment, drug-abuse treatment, or incarceration. The next three
chapters describe how the Reconnecting Youth model and curriculum was designed to
directly address the risk and protective factors related to school performance, drug
involvement, and suicidal behaviors among youth at risk of high school dropout. Findings
are detailed in chapter 5.
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RY Chapter 5

Research Findings on
the Efficacy of RY

The Reconnecting Youth prevention program was developed, implemented, and evaluated
in stages in collaboration with Pacific Northwest high schools. Since 1985, our aim has
been to experimentally test this school-based prevention program. This involved not only
experiments with Reconnecting Youth as an indicated prevention program, but also
descriptive and measurement studies of high-risk youth and typical high school students
(Eggert, Thompson, Herting, & Nicholas, 1994; Eggert, Thompson, Herting, & Randell,
2001; Herting, 1990).

Demonstrated Successes

So what did we learn? Our findings about how RY worked and why it seemed to do so
are summarized in Table 2 and Figure 3. Additional information on the program’s efficacy
is provided in the “Evaluating the Efficacy of the RY Program” section on page GS-43.
Some of the more important findings from our experiments of testing the Reconnecting
Youth program demonstrate that high-risk students benefited and their RY teachers
made a difference.

• For students, RY had an effect on reducing drug involvement and it also worked to
reduce other co-occurring problems, such as poor school performance, aggression,
depression, and suicidal behaviors (Eggert, 1998; Eggert, Seyl, & Nicholas, 1990;
Eggert, Thompson, Herting, & Nicholas, 1995; Eggert, Thompson, Herting, Nicholas,
& Dicker, 1994; Eggert, Thompson, Herting, & Randell, 2001; Thompson, Horn,
Herting, & Eggert, 1997). 

• Students who participated in the program showed sharp increases in personal con-
trol and school bonding. Young women especially showed reductions in deviant
peer bonding. These findings support the theoretical model of RY; thus, we believe
they are an outcome of the social support and skills training aspects of the RY
model (Eggert, Thompson, Herting, & Nicholas, 1995; Eggert, Thompson, Herting,
Nicholas, & Dicker, 1994; Eggert, Thompson, Herting, & Randell, 2001).

• One of the greatest influences on the positive outcomes for program participants
was the RY leader’s expressed support and caring, which influenced:



* Decreased drug involvement (Eggert & Herting, 1991; Eggert, Thompson,
Herting, & Randell, 2001)

* Increased school achievement (Eggert, Seyl, & Nicholas, 1990; Eggert, Thompson,
Herting, & Nicholas, 1994; Eggert, Thompson, Herting, & Randell, 2001; Moody
& Eggert, 1994)

* Decreased depression and suicidal behaviors (Eggert, Thompson, Herting, &
Randell, 2001; Thompson, Eggert, Herting, & Nicholas, 2000)

• During the course of our experiments, Reconnecting Youth was refined in response
to what was learned. Stronger effects for reducing hard drug use and emotional
distress occurred in the later years of program implementation versus earlier years.
The current refined program—which includes more anger management, depression
management, and monitoring activities—works better than our earlier versions
(Thompson, Horn, Herting, & Eggert, 1997). 

These demonstrated successes are a clear benefit of Reconnecting Youth. The findings sug-
gest that the program provided the typical participant with a positive experience. The
desired changes in school performance, drug-use control, and emotional well-being
occurred. Indeed, students attest to what they gained:

My drug use is down . . . my attendance is great . . . and at the semester I got
a 3.1 and I was getting a 1.6—that was last year. I got the most improved
GPA award. I feel it was because of the class, the support. . . . Go to the class,
get that support. (NIDA, 1994)

I decreased my drug use because I didn’t want to be in it anymore. I just
didn’t want to do that stuff. It’s kinda like I’ve grown out of it. . . . This class
helped me grow out of it.

I see a major difference in the way I was and the way I am now. I was a
wreck—I couldn’t handle stress and I couldn’t handle other people’s prob-
lems. . . . Now I’m in control, and I have more self-confidence.

I learned how to meet better friends that are better for me, and I learned
how to manage my anger so that I can keep my good friends that I need to
have with me. 
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Table 2

KEY RESEARCH FINDINGS ON THE EFFICACY OF RY 

MAJOR OUTCOMES

School performance Suicide-risk behaviors

Drug involvement Emotional distress

The efficacy of Reconnecting Youth has been shown in a number of studies using a
randomized design. Results for RY youth and the control group of each study are
provided below.

Specific Effects on Increased School Achievement

• 18% increase in GPA for all classes, excluding RY class (6% decrease for
control group)1

• 7.5% increase in credits earned per semester (24% decrease for control group)1

• Curbed an increasing trend in absences (increase for control group)1

• 35% decrease in dropout rate (29% for RY youth, 40% for control group)2

Significant Factor:

RY leader support influenced the increase in school achievement, whereas peer
group support had no significant effect.3

Specific Effects on Decreasing Suicidal Behaviors and Emotional Distress

• 80% decrease in suicidal behaviors (thoughts, threats, and attempts)
(80% decrease for control group, which received the same crisis intervention)4

• 75% decrease in depression and hopelessness (24% decrease for control
group)4

• 38% decrease in perceived stress (10% decrease for control group)4

• 48% decrease in anger-control problems (3% decrease for control group)4

Significant Factors:

A decrease in depression and suicide risk behaviors by increasing personal control
was influenced by:

1. RY leader caring and support5

2. RY peer group caring and support5

(continued)

➞

➞

➞
➞
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Table 2 (continued)

Specific Effects on Decreasing Drug Involvement

• Curbed the progression of alcohol and other drug use1

• 7% decrease in drug involvement (14% increase for control group)1

• 50% decrease in hard drug use (strongest effects here) (45% increase for
control group)1

• 48% decrease in drug-use control problems and adverse drug-use
consequences (3% increase for control group)1

Significant Factors:

1. RY leader support influenced decrease in drug involvement.6,7

2. Monitoring attendance was linked with a decrease in marijuana use.8

3. Skills training was linked with a decrease in drug involvement.8

KEY MEDIATORS

Personal resources of self-esteem and personal control

School bonding and support

Negative peer friendships

RY Outcomes on Personal and Social Support Assets

• 23% increase in personal control (2% increase for control group)4

• 25% increase in self-esteem (no change for control group)1

• 13% increase in school bonding (no change for control group)1

• 26% increase in social support (10% increase for control group)4

(continued)

➞
➞

➞
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Table 2 (continued)

FINDINGS SUMMARY

1. These findings support the RY theoretical model.

2. The findings suggest the program works because of the RY leader and peer
group support and skills training.

3. The greater the amount of social support and skills training, the greater the
achievement of program goals. Support for this general statement comes
from results for specific program goals:

• For decreased drug involvement: effect of social support6,7 and effect of
skills training8

• For improved school achievement2,3

• For decreased suicide-risk behaviors and depression and increased
emotional well-being4,5

Sources
1Eggert, L. L., Thompson, E. A., Herting, J. R., Nicholas, L. J., & Dicker, B. G. (1994). Preventing adolescent

drug abuse and high school dropout through an intensive school-based social network develop-
ment program. American Journal of Health Promotion, 8, 202–214.

2Eggert, L. L., Seyl, C., & Nicholas, L. J. (1990). Effects of a school-based prevention program for poten-
tial high school dropouts and drug abusers. International Journal of the Addictions, 25, 772–801. 

3Moody, K. A., & Eggert, L. L. (1994). Exploratory effects of a social support intervention for high-risk
youth. Printed in the National Prevention Evaluation Research Collection. Rockville, MD: Aspen
Systems.

4Eggert, L. L., Thompson, E. A., Herting, J. R., & Nicholas, L. J. (1995). Reducing suicide potential among
high-risk youth: Tests of a school-based prevention program. Suicide and Life-Threatening Behavior,
25(2), 276–296.

5Thompson, E. A., Eggert, L. L., & Herting, J. R. (2000). Mediating effects of an indicated prevention pro-
gram for reducing youth depression and suicide risk behaviors. Suicide and Life-Threatening
Behavior, 30(3), 252–271. 

6Eggert, L. L., & Herting, J. R. (1991). Preventing teenage drug abuse: Exploratory effects of network
social support. Youth and Society, 22, 482–534. (Reprinted in the National Prevention Evaluation
Research Collection, Rockville, MD: Aspen Systems, 1993.) 

7Herting, J. R., & Eggert, L. L. (1992). Chain model of drug involvement: High-risk intervention youth
versus controls. Unpublished manuscript. Stanford University, Department of Sociology. 

8Dicker, B. G., Eggert, L. L., Herting, J. R., Thompson, E. A., Nicholas, L. J. (1992). Reducing drug involve-
ment among high risk students. American Public Health Association Abstracts, vol. 120.
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Figure 3

MAJOR OUTCOMES OF THE RY PROGRAM

MAJOR OUTCOMES OF THE RY PROGRAM

• An increase in positive connections with teachers, friends, and family members.

• 18% increase in GPA for all classes (6% decrease for control group)1

• 50% decrease in hard drug use (45% increase for control group)1

• 75% decrease in depression and hopelessness (24% decrease for control group)2

• 48% decrease in anger-control problems (3% decrease for control group)2

• 23% increase in personal control (2% increase for control group)2

Sources
1Excluding RY class. From Eggert, L. L., Thompson, E. A., Herting, J. R., Nicholas, L. J., & Dicker, B. G.

(1994). Preventing adolescent drug abuse and high school dropout through an intensive school-
based social network development program. American Journal of Health Promotion, 8, 202–214.

2Eggert, L. L., Thompson, E. A., Herting, J. R., & Nicholas, L. J. (1995). Reducing suicide potential among
high-risk youth: Tests of a school-based prevention program. Suicide and Life-Threatening Behavior,
25, 276–296.



Evaluating the Efficacy of the RY Program

One challenge faced in the development of RY was to implement the program as designed
and evaluate whether or not it worked. Three versions of RY, representing refinements
and improvements to the core curriculum, were implemented and tested between 1985
and 1995. 

An initial study suggested the program was very promising, with 146 youth in one high
school (Eggert & Herting, 1991; Eggert, Seyl, & Nicholas, 1990). Studies conducted from
1989 to 1995 demonstrated the efficacy of the Reconnecting Youth program in five high
schools with approximately 600 youths.

Evaluations from these studies illustrated the benefits of the program. Compared to con-
trols, Reconnecting Youth participants showed significantly different trends in increased
school achievement, decreased drug involvement, and decreased anger, depression, and
suicidal behaviors (Eggert, Herting, Thompson, & Nicholas, 1992; Eggert, Thompson,
Herting, & Nicholas, 1994, 1995; Eggert, Thompson, Herting, Nicholas, & Dicker, 1994). 

In addition to reducing these risk factors, the Reconnecting Youth participants, compared
to controls, showed expected trends in improved self-esteem, personal control, and school
bonding—important protective factors against school dropout, drug involvement, and
depression and suicidal behaviors.

Results of three major program evaluations are reviewed and presented in this section.
These include (1) initial pilot studies; (2) RY effects on drug involvement, school achieve-
ment, and mediators; and (3) RY effects on suicide-risk potential and related outcomes or
mediators.

INITIAL EVALUATIONS OF RY

A study conducted from 1985–1988 provided preliminary empirical support for the efficacy
of the RY intervention model. Seventy-three high-risk program participants showed a pat-
tern of decreased truancy and drug involvement, and increased school achievement. On
the other hand, 73 high-risk comparison youths showed a significantly different pattern of
increases in truancy and declines in school achievement (Eggert, Seyl, & Nicholas, 1990).

Next, exploratory tests of how the program worked to achieve these positive effects were
undertaken. Findings showed that the most significant factor influencing positive out-
comes was the teachers’ (or group leaders’) social support; it influenced decreased drug
involvement (Eggert & Herting, 1991) and greater school achievement in terms of higher
GPA and more credits earned per semester (Moody & Eggert, 1994).
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RY EFFECTS ON SCHOOL DEVIANCE, DRUG INVOLVEMENT, 
AND MEDIATING VARIABLES

Compared to the initial program evaluation, research on the program’s efficacy from 1989
through 1995, funded by the National Institute on Drug Abuse, represents a more com-
prehensive examination of a refined RY intervention program with an improved study
design and more stringent outcome evaluations (Eggert, Thompson, Herting, Nicholas, &
Dicker, 1994).

Trend analyses served to compare differences between 100 high-risk controls and 101
youths who completed the one-semester, 5-month RY program. In all comparisons,
changes in trends were compared across three time points: at program entry; at the end of
the 5-month, one-semester RY program; and at follow-up, 10 months after program entry.
Data sources included those from school records and the researchers’ “High School Study
Questionnaire: An Inventory of Experiences.”

Results Related to Drug Involvement

Results related to drug involvement were based on questionnaire data. Measures included
the frequency with which various types of alcohol and other drugs were used. Also used
were a scale of the progression of drug use, ranging from alcohol to illicit drug use, and a
scale of drug-use control problems and adverse consequences.

As shown in Figure 4, RY youth, in contrast to high-risk controls, showed a decline in hard-
drug use, a tendency to curb their progression of drug use (from cigarettes and alcohol to
hard drugs), and a decline in drug-control problems and consequences. These changes
occurred for males and females (Eggert, Thompson, Herting, Nicholas, & Dicker, 1994).

Results Related to School Performance

Changes in school performance were examined using data from school records for two
indicators: semester GPA and class absences across all the students’ classes (but excluding
the RY grade and absences). Shown in Figure 5 (page GS-46) are the trends between the
experimental RY students and high-risk controls.

These findings point to improvements in actual school grades for RY students, with little
change for the high-risk controls. There were no significant differences in these patterns for
males versus females. Moreover, the students’ own perceptions of their school achievement
(GPA), as measured by self-reports on the questionnaire, mirrored the school-record find-
ings above, indicating that their self-perceptions were accurate (Eggert, Thompson, Herting,
Nicholas, & Dicker, 1994).
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Figure 4

EXPERIMENTAL VERSUS CONTROL GROUP TRENDS 
IN DRUG INVOLVEMENT*

Note: Drug use was measured with a 0 to 6 scale, ranging from 0 = no use, 1 = cigarette use only, 2 = beer/wine
use, 3 = hard liquor use, 4 = marijuana use, 5 = illicit drug use other than cocaine, and 6 = cocaine use. Drug-
control problems and consequences were measured with a 0 to 7 point scale for a 2-week interval with 0 = no
drug use, 1 = once, 2 = twice, 3 = 3 times, 4 = several times each week, 5 = almost every day, 6 = every day, 
7 = several times per day.

*“Hard Drug Use” is reprinted from Eggert, L. L., Herting, J. R., Thompson, E. A., & Nicholas, L. J. (1992).
Reconnecting At-Risk Youth to Prevent Drug Abuse, School Dropout, and Suicide Lethality. Technical report
presented to the National Institute of Mental Health and the National Institute on Drug Abuse. Rockville,
MD: NIDA.

“Drug Use” and “Drug-Control Problems and Consequences” are reprinted from Eggert, L. L., Thompson,
E. A., Herting, J. R., Nicholas, L. J., & Dicker, B. G. (1994). Preventing adolescent drug abuse and high school
dropout through an intensive school-based social network development program. American Journal of
Health Promotion, 8, p. 208.
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Figure 5

EXPERIMENTAL VERSUS CONTROL GROUP TRENDS
IN SCHOOL ACHIEVEMENT*

Note: GPA at program exit was calculated with the Reconnecting Youth class grade excluded. School absences
were measured in number of classes missed per semester (90 days, 6 classes per day).

*Reprinted from Eggert, L. L., Thompson, E. A., Herting, J. R., Nicholas, L. J., & Dicker, B. G. (1994). Preventing
adolescent drug abuse and high school dropout through an intensive school-based social network develop-
ment program, American Journal of Health Promotion, 8, p. 209.

Changes in Self-Esteem, School Bonding, and Deviant Peer Bonding

Changes were examined for these three mediating factors, using data from the “High
School Study Questionnaire.” We hypothesized that the RY program would increase per-
sonal and social resources: enhance self-esteem and personal control, weaken bonds to
deviant peers, and strengthen bonds to school. The trend analysis findings presented in
Figure 6 essentially support the hypotheses, showing significantly different patterns of
change between the RY youth and the high-risk controls.

Students in RY showed a steady increase in self-esteem scores while there was essentially
no change for the controls. These results showed no differences in trends attributable to
sex; RY worked equally well for males and females. A similar pattern occurred in school
bonding—a steady increase for RY students and no change for the control group, regard-
less of sex. Efforts in RY to improve relationships between RY students and their other
teachers appeared to enhance school bonding.

The significant differences in the patterns of change for deviant peer bonding between RY
students and the controls were explained by sex differences in the trend analysis. Female
RY students decreased deviant peer bonding, whereas male RY students and male and
female controls showed no significant shifts in deviant peer bonding.
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Figure 6

EXPERIMENTAL VERSUS CONTROL GROUP TRENDS
IN MEDIATING VARIABLES*

Note: Self-esteem and school bonding were measured with a 0 to 6 frequency scale, 0 = never, 6 = always.
Deviant peer bonding measured the proportion of friends involved in deviant behavior, with 0 = none, 
3 = about half of my friends, and 6 = almost all of my friends.

*Reprinted from Eggert, L. L., Thompson, E. A., Herting, J. R., Nicholas, L. J., & Dicker, B. G. (1994). Preventing
adolescent drug abuse and high school dropout through an intensive school-based social network develop-
ment program, American Journal of Health Promotion, 8, p. 210.

R
ESEA

R
C

H
FIN

D
IN

G
S O

N
EFFIC

A
C

Y
 O

F RY
REPRODUCIBLE

Copyright © 2004 by Solution Tree 31

0

3.25

3.75

4.25

Control

Exper.

Follow-upPosttestPretest

5 mos. 5 mos.

M
ea

n
 L

ev
el

 o
f 

Se
lf

-E
st

ee
m

SELF-ESTEEM

0

3.25

3.50

3.75

4.00

Control

Exper.

Follow-upPosttestPretest

5 mos. 5 mos.

M
ea

n
 F

re
q

u
en

cy
 o

f 
Su

p
p

o
rt

SCHOOL BONDING

0

1.75

2.00

2.25

2.50

2.75

3.00

Female
Male

Control
Exper.

Follow-upPosttestPretest

5 mos. 5 mos.

Pr
o

p
o

rt
io

n
 o

f 
Fr

ie
n

d
s 

w
it

h
 D

ev
ia

n
t 

B
eh

av
io

r

DEVIANT PEER BONDING



RY EFFECTS ON SUICIDE POTENTIAL AND MEDIATING VARIABLES

Next, we tested the efficacy of the RY program for reducing suicide potential among high-
risk youth (Eggert, Thompson, Herting, & Nicholas, 1995). In 1991, the curriculum was mod-
ified to include group sessions on depression and anger-management skills training, in
response to high levels of depression and suicide ideation among the RY participants. 

Three groups were compared who were all at high risk for school dropout, as well as at
risk for suicide. All three groups, representing RY experimental youth and high-risk con-
trols, received a 2-hour therapeutic suicide assessment interview and a 1- to 2-hour crisis
intervention protocol consisting of a parent contact and a school contact to ensure ade-
quate social support for these youth. The three groups compared were youth who received
(1) the one-semester RY experimental group plus assessment protocol; (2) the two-semes-
ter RY experimental group plus assessment protocol; and (3) an assessment-only control
group that received the therapeutic suicide assessment interview and crisis intervention
protocol experiencing a “school as usual” control condition.

Again, trend analyses were used to compare differences among a total of 105 youths using
a three-group, repeated measures design. Data were used from the “High School Study
Questionnaire: An Inventory of Experiences” at pre-intervention, 5-month, and 10-month
follow-up assessments.

Changes Related to Suicide-Risk Behaviors and Related Risk Factors

These changes were examined using five indicators: suicidal behaviors, depression, hope-
lessness, stress, and anger. Findings presented in Figure 7 show similar improvements over
time among all three groups. Over time, all three groups of youth showed sharp declines
in suicidal behaviors, depression and hopelessness, perceived stress, and anger.

Surprisingly, all three groups showed significant decreases in these suicide-risk and related-
risk factors over the 10 months. Moreover, male and female participants were equally likely
to report decreases in these risk factors. Importantly, these positive effects could not be
attributed to involvement in alternative forms of treatment, such as outpatient treatment,
counseling, or therapy (Eggert, Thompson, Herting, & Nicholas, 1995).
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Figure 7

TREND COMPARISONS FOR SUICIDE RISK AND RELATED RISK FACTORS*

Note: Outcome variables were measured with
a 7-point frequency scale, with 0 = never, 
6 = many times/always; Time 1 = pre-interven-
tion; Time 2 = 5-month assessment; Time 3 =
10-month assessment.

*Reprinted from Eggert, L. L., Thompson, E. A.,
Herting, J. R., & Nicholas, L. J. (1995).
Reducing suicide potential among high-risk
youth: Tests of a school-based intervention
program. Suicide and Life-Threatening
Behavior, 25(2), p. 286.
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Figure 8

TREND COMPARISONS FOR MEDIATING PROTECTIVE FACTORS:
PERSONAL AND SOCIAL RESOURCES*

Note: Personal control and self-esteem were measured with a 7-point frequency scale, with 0 = never, 
6 = many times/always, and network social support was measured with a 21-point scale, with -10 = nonsupportive
to +10 = supportive; Time 1 = pre-intervention; Time 2 = 5-month assessment; Time 3 = 10-month assessment.

*Reprinted from Eggert, L. L., Thompson, E. A., Herting, J. R., & Nicholas, L. J. (1995). Reducing suicide potential
among high-risk youth: Tests of a school-based intervention program. Suicide and Life-Threatening Behavior,
25(2), p. 287.

PERSONAL CONTROL

SELF-ESTEEM SOCIAL SUPPORT



Changes Related to Mediating Protective Factors

Changes were examined using three indicators: self-esteem, social support, and personal
control. As hypothesized, only the RY program produced increases in personal and social
resources: enhanced self-esteem, greater personal control, and increased social support.
The therapeutic suicide assessment protocol was expected to “do no harm” and enhance
social support. The findings presented in Figure 8 show both similar improvements and
significant differences over time among the three groups:

• Only RY students show patterns of marked increases in personal control, a measure
of self-efficacy; whereas the group of assessment-only youth shows a significantly
different pattern of “no change.”

• For social support, all three groups showed increases over time, with the RY-I group
evidencing the greatest incline, but starting out significantly lower than the other
two groups.

Implications and Evaluation

Some other important findings from our studies of potential dropouts and their implica-
tions are as follows:

• The effects on decreased drug involvement were primarily related to reductions in
hard drug use (including the use of crack, cocaine, amphetamines, and so on). These
were associated with decreases in adverse drug-use consequences and increased
drug-use control. Our findings suggest that a second semester of RY would be bene-
ficial for obtaining stronger effects in reducing drug involvement and preventing
relapse (Eggert & Randell, 2002; Eggert, Thompson, Herting, & Randell, 2001). This
program refinement is being tested with support from NIDA (1997–2004). 

• Family strain was a major factor that impeded progress for RY participants in reduc-
ing their drug involvement (Randell, Eggert, Thompson, & Herting, in review).
These findings suggest that adding a parent component might also result in
stronger effects for the students (Eggert & Randell, 2002). This experimental
approach is in progress with support from NIDA (1997–2004).

When Reconnecting Youth was developed, a full set of tools useful for outcome and
process evaluation was also developed along with evaluation tools for assessing program
implementation and training to ensure accurate implementation. More information on
these evaluation tools is provided in chapter 11 beginning on page GS-121.

A Prevention Program That Works

The evaluation research studies of the RY program contribute to the field of prevention in
several important ways. First, the research findings demonstrate the efficacy of the
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Reconnecting Youth prevention program for influencing reductions in drug involvement,
increases in school achievement, decreases in suicide potential, and increases in personal
and social resources believed to protect youth against the co-occurring problem behaviors
of school deviance, drug involvement, and suicidal behaviors.

Second, the studies highlight the importance of targeting high-risk individuals for this
indicated prevention effort. The Reconnecting Youth program evaluation research demon-
strates that high-risk individuals can be identified within a school population, and that,
when invited to participate, they respond positively to intervention efforts that have been
designed to be culturally relevant to high-risk high school students.

Finally, the Reconnecting Youth school-based prevention program generated results rele-
vant to the development of cost-effective approaches. This indicated prevention program
is far more cost-effective than outpatient and inpatient treatment programs or detention
and correctional programs. The program has established the feasibility, as well as the effi-
cacy, of a school-based prevention approach for promoting healthy adolescent behaviors.
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Focus Session

Evaluating Decisions
Overview

Summary

Students describe how they make decisions by reviewing those they have made recently.
Students first consider old habits that lead to hurtful or ineffective decisions and then dis-
cuss the benefits of planned decision making.

Key Concepts (The Big Ideas)

1. Achieving our goals can depend largely on how we make decisions.

2. Learning to make effective decisions may mean unlearning old habits of decision
making.

Skills

Students will . . .

1. Analyze and describe how they make decisions.

2. Evaluate the effectiveness of their decision-making process.

3. Assess school, mood, and drug-use control decisions.

Preparations

1. Review the session plan and prepare flip chart with the Anatomy of Evaluating
Decisions.

2. Have standard teaching posters on hand and ready to use.

3. Review the Background Reading section of the Decision Making unit.

4. Prepare a poster-size version of the teaching posters on pages DM-14 through DM-16.

5. Prepare a flip chart page for Check In by drawing a vertical line in the middle of the
page. Label the top of the left column “Happy Decisions” and the top of the right
column “Unhappy Decisions.”
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6. Prepare two teaching posters:

a. Prepare a poster of the three interview questions used in Check Back on page
DM-6.

b. Prepare a poster of one hurtful and one helpful example of decision making for
the Teach Skills section. Include the decisions, rating scale, and whether the deci-
sions were hurtful or helpful. (See page DM-8 for scripted examples. See
Worksheet 62 of the workbook for additional material.)

7. Post the group’s attendance chart, RY’s Best Self, and group rules.

8. Arrange desks and chairs in a circle. Make the setting warm and inviting.

Materials

1. Self-stick notes (blue and yellow), stickers

2. Flip chart, program goal light bulbs, anatomy call-outs

Student Workbook

1. Worksheets 60–65

2. Monitoring tools: “Weekly Attendance,” “School Smarts,” “Mood Diary,” and
“Drug-Use Control Diary”

Decision Making: Sample Pages From the Leader’s Guide 
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Anatomy of Evaluating Decisions

Introduction 10 Minutes
MONITOR: Weekly Attendance, School Smarts, Mood Diary, Drug-Use Control Diary.
CHECK IN: On blue self-stick note, write recent, happy decision. Put on flip chart. 
CHECK BACK (Self-Esteem Mood Management): 

1. Students interview: Strategies for spiraling upward? Barriers? How did you overcome?
2. Self-assess homework: five fingers, three fingers, or one thumb (super, okay, or

didn’t do).

Shared Agenda 10 Minutes
• “How Do You Want to Spend Your Time?” poster: Follow six-step process.

Today’s Activities 30 Minutes

TODAY’S BIG IDEAS (1 Minute)
1. Achieving our goals can depend largely on how we make decisions.
2. Learning to make effective decisions may mean unlearning old habits of decision

making.

MOTIVATE (3 Minutes)
• New decision-making unit: We’ll learn and evaluate how we make decisions. 
• Worksheet 61: Why practice decision making? 

TEACH SKILLS (5 Minutes)
• On yellow self-stick note, write recent, unhappy decision. Put on flip chart.
• Reveal, discuss poster or flip chart page of hurtful, helpful decisions.
• Discuss critical features: how you make decision, whether it is helpful or hurtful.

PRACTICE (15 Minutes)
• Worksheets 62 and 63: Pairs use two posted decisions and add two more made in

last 24 hours about school, drug-use control, and mood management.
• Group shares in small groups of three or four students.
• Link helpful decisions with non-impulsive decision-making styles.

APPLY (6 Minutes)
• Worksheet 64: Monitor school, mood, drug decisions in next 24 hours (note how

you decide, if outcome is helpful or hurtful).
• Worksheet 65: Compare with Worksheet 63. Which types did you use?

Summary/Preview 5 Minutes
SUMMARY: Read Worksheet 60: What is the point?
COMING ATTRACTIONS: We’ll learn dynamite decision-making skills for our “tool kit.”
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Evaluating Decisions Session Plan

Special Leader Tasks

Where is your group in the team-building process? Are they still storming or are they
norming? What can you do today to help your group move to the next stage of becoming
a team? Write these special tasks in the space below. 

1. ______________________________________________________________________________

2. ______________________________________________________________________________

3. ______________________________________________________________________________

Introduction 10 Minutes—20% of Session 

MONITOR (3 MIN) Start on time. Welcome each student and involve the
group in making sure everyone feels like they belong.

Public and Private Invite careful, honest self-assessments as students
update their attendance on the wall chart and their
workbook monitoring tools and diaries.

Circulate, observe, and reinforce progress being
made. Praise liberally where progress is in the right
direction. Express concern and probe where progress
is slipping.

Invite Reflection As you update your attendance and drug-use control
charts, please think about why you made these recent
choices.

CHECK IN (2 MIN) Give each student a blue self-stick note. Turn to the flip
chart page you created for this activity.

Write on this blue note a recent decision that you
were happy you made. This decision can be a small,
everyday one like going to class or getting a good
night’s sleep.

When you’re done, put your note in the space for it on
the flip chart. We’ll be talking about our decisions later
in today’s session.

Decision Making: Sample Pages From the Leader’s Guide 
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CHECK BACK (5 MIN)

Model Display the teaching poster you prepared with the fol-
lowing interview questions.

In our last session, we learned about emotional spirals.
How did you do on going up the spiral and feeling
better? Let’s find out by asking each other three 
questions: 

1. What strategy did you plan to use for moving up
the emotional spiral?

2. What barrier, if any, got in your way?

3. What helped you overcome the barrier?

I’ll start by having [the student across from you] inter-
view me.

Pairs Check Back Now it’s your turn to pair up with the person sitting
across from you and interview each other. 

Guide Self-Assessments Circulate and provide constructive feedback as needed.

Rate Success Please take your place back in the circle. Think about
your interview and rate your success in spiraling up by
using a scale of 1 to 5 fingers in the air, with  

• 5 fingers up for super 

• the middle 3 fingers up for not bad or okay 

• only your thumb sideways for didn’t make it

Praise You have really made an effort to spiral up—and bene-
fited from it. Well done! 

Shared Agenda 10 Minutes—20% of Session 

Who Wants Time? Anyone who struggled with their life work may want to
use our Shared Agenda time. We might help you find
ways to move up the emotional spiral toward feeling
better.

Who will trust us to be supportive today?

1. Write the student name(s) on the flip chart, and ask:
How much time will you need?
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2. Ask student to choose a response from the teaching
poster of “How Do You Want to Spend Your Time?”

3. Ask student to briefly state the problem.

4. Have student ask for input and thank group.

5. Ask student to choose the next step.

6. Reinforce the value of Shared Agenda time:
When RY is functioning at its best, we support and
help each other every day.

Transition Indicate how the issues and concerns discussed fit in
with today’s big ideas.

Today’s Activities 30 Minutes—50% of Session 

TODAY’S BIG IDEAS (1 MIN) We’ll look at two big ideas today:

1. Achieving our goals can depend largely on how we
make decisions.

2. Learning to make effective decisions may mean
unlearning old habits of decision making.

To achieve goals that are important to us, we need to
honestly think about whether we’re making decisions
that will get us what we want.

We’ll add this thinking skill to our “tool kit” of self-
esteem building skills.

MOTIVATE (3 MIN)

Provide Map (1 min) Today we begin a new unit called Decision Making. In
it, we’ll work together on decision-making skills that
will help us achieve our goals and feel good about our-
selves. We’ll do three things:

1. Analyze and describe how we make decisions.

2. Evaluate the effectiveness of our decision-making
process. 

3. Assess school, mood, and drug-use control decisions.

Motivate (2 min) Display the poster of “Decision Making: An Overview”
on page DM-14.
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Turn to Worksheet 61, “Decision Making: An
Overview,” in your workbooks. Let’s read the definition
of decision making together.

This unit focuses on planned decision making and how
we can apply it to group and personal goals.

Read Reasons If your students might not read the reasons with enthu-
siasm, you should read them aloud from Worksheet 61.

Starting from the left-hand side of the circle, I’d like the
first five students to each read one of the reasons under
“Why practice decision making?” Be persuasive and
enthusiastic. Read with gusto! 

TEACH SKILLS (5 MIN) Skill 1. Analyze and describe how we make decisions.

Explain Let’s take a closer look at how we make our decisions.
During Check In, I asked you to post on the flip chart a
decision you were happy you made. 

Give each student a yellow self-stick note as you 
continue:

On this yellow note, write a decision you made in the
last day that you were not happy you made. Then post
it in the space for this second type of decision on the
flip chart. 

Give students a few minutes to complete the task.

Demonstrate, Model Reveal the poster or flip chart you made with one hurt-
ful and one helpful example of decision making.

Our first step today is to look at our decisions and iden-
tify any patterns in how we made them.

Discuss Critical Features Here are two examples of decision making. One is help-
ful. The other is hurtful. There are several critical fea-
tures of each example that will tell us more about the
decision-making process.

Helpful Decision Continue with the scripting if you used the helpful and
hurtful examples that follow on your poster or flip
chart page. Otherwise, adapt the script to match your
examples.

Option: Choose one of the “happy” decisions posted by
a student. Ask the student if he or she is willing to help
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the group by talking about the decision. Use the bold-
face main ideas below to guide your discussion of the
decision with the group. 

Lisa’s decision was to turn down an invitation to a party
where drugs would be used. 

She made the decision by thinking about it a lot.

Was the decision helpful or hurtful?

Target idea: Helpful

The next time Lisa went to RY, she told the group: “I
stuck to my goal! I kept my promise to the RY group
and myself. I feel good about myself!”

Hurtful Decision Guide group through your hurtful example. Do not use
one of your student’s “unhappy” decisions. 

Lisa’s decision was to skip math class yesterday. 

She made the decision by not thinking about it at all. A
friend invited her to skip and she just “went for it.”

Was the decision helpful or hurtful?

Target idea: Hurtful

Lisa said later: “Oh, man! I promised my RY group and
myself that I wouldn’t skip. Now look what I’ve done!
It’s going to be hard to face the group—never mind
facing my math teacher. Double trouble!”

PRACTICE (15 MIN) Skill 2. Evaluate the effectiveness of our decision-
making process.

Skill 3. Assess school, mood, and drug-use control
decisions.

Instruct Students (2 min) Display your teaching poster of “Evaluating Decisions”
on page DM-15.

We’ve seen how different decision-making strategies
led Lisa to helpful and hurtful decisions. This poster
provides a way for us to evaluate her decisions using a
four-point scale. When Lisa decided to turn down an
invitation to a party where drugs would be used, she
thought about it a lot. That gives her decision-making
a 3 on our rating scale. But when she decided to skip

Decision Making: Sample Pages From the Leader’s Guide 
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math class yesterday, she just “went for it” and didn’t
think about it at all. That gives her second decision a 1
on our rating scale. Now you can think about some of
your own decisions in this way.

Paraphrase the example on Worksheet 62.

Please turn to Worksheet 63, “How Did You Decide?” in
your workbook.

Create Pairs Randomly pass out two of each kind of sticker, giving
one sticker to each student. Then say:
Pair up with the person whose sticker matches yours.

Describe Practice Work with your partner to complete the worksheet.
You’ll . . . 

1. Think about recent decisions.

2. Write four of them on Worksheet 63.

3. Rate the “thoughtfulness” of each decision.

4. Evaluate each decision as hurtful or helpful.

5. Choose a decision that had a more hurtful than
helpful result.

6. Discuss how you could change your decision making
to make it more helpful.

There are quite a few steps here, but I’m confident that
you’ll work through them quickly with your partner. 

When you write down your recent decisions, be sure to
include the two decisions you posted today—the ones
you were happy or unhappy making. 

Then add two more decisions you have made in the
last day that relate to school, your mood, or drug-use
control.

You have about 5 minutes to do this exercise. Be ready
to report to the group when you’re done.

Work in Pairs (5 min) Circulate and coach as needed. If students label hurtful
decisions as helpful, gently ask, “How was this a helpful
decision? How might it be hurtful?”
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Groups Share (6 min) Split group into three small groups of three or four
students.

Share with your group what you have learned about
making decisions. You’ll each have a minute to talk
while the group listens. The person sharing needs to
include answers to the following questions: 

• What was your helpful decision?

• How did you make it? (use the 1–4 scale) 

• What was the outcome? (helpful, hurtful)

After you share, one group member will give you help-
ful feedback or ask a question if the outcome seems
hurtful. Take turns giving feedback so each group
member can respond to a person who shares.

Circulate, Coach Redirect if feedback and constructive criticism are not
helpful. If students label hurtful decisions as helpful,
gently ask: “Tell us: How was this a helpful decision?
How might it be hurtful?”

Stress Main Ideas (2 min) There’s a strong connection between non-impulsive
processes and decisions that have helpful outcomes.

Of course, we all make impulsive or “automatic” deci-
sions sometimes, but it’s not a good strategy for making
important decisions.

I really appreciate how thoughtful you’ve been in shar-
ing your experiences with decision making. You’ll find
that the RY group will become more important in sup-
porting your efforts to make helpful decisions.

APPLY (6 MIN)

Contract to Practice Now that you understand how you’ve made several
recent decisions, use Worksheet 64 to monitor decisions
you make in the next 24 hours in these four areas:

1. Attendance 

2. Schoolwork 

3. Drug-use control 

4. Mood management 
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Pay attention to how you decide and whether the out-
come of the decision was helpful or hurtful.

In our next session, you’ll use what you learned in your
monitoring to complete Worksheet 64.

Extend Discussion Let’s return for a moment to what you’ve learned about
how you make decisions. 

Do you make decisions in the same way all of the time? 

Or does your decision making depend on the situation? 

Open answers.

Decision-Making Styles If you make decisions in the same way, then that way
would be your style of decision making. Styles of deci-
sion making can also vary depending on the importance
of the decision. You probably wouldn’t need a formal
process to decide what to wear, for example. If your
decisions depend on the situation, you’re not alone.
Many people make decisions that way.

What’s important to know is that the “appropriate”
style of decision making depends on the person and
situation.

Eight Styles Defined Display the teaching poster of “Other Styles of
Decision-Making Strategies” on page DM-16.

Please turn to Worksheet 65, “Other Styles of Decision-
Making Strategies,” in your workbook.

Here’s another way to analyze how we make decisions. A
study of high school students found these eight styles of
decision-making strategies were most commonly used.

Briefly review the eight styles, or go around the circle
and have each student read one of the style descrip-
tions aloud. 

Take another look at the decisions you recorded on
Worksheet 63. In the second column, write under your
rating numbers the strategy you used to make each
decision. Was it . . . impulsive? fatalistic? passive?
delaying? agonizing? stuck? intuitive? or planning?

Give students a few minutes to complete the task.
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Why might planned decision-making be the most help-
ful style for making important decisions?

Target idea: Careful, planned decisions are more likely
to have a helpful outcome than impulsive decisions.
Planned decisions are especially useful when you need
to make an important decision.  When you’re trying to
change old habits, planned decisions are essential.

Summary/Preview 5 Minutes—10% of Session

SUMMARIZE Today we learned that achieving goals can depend
largely on how we make decisions. Learning to make
effective decisions may mean unlearning old habits of
decision making.

PREVIEW Let’s wrap up the session by turning to the beginning of
the Decision Making unit in your workbooks. Follow
along as I read Worksheet 60, “Red Coat, Black Coat?
New Coat or No Coat?” 

This story shows many of the eight decision-making
styles in action and gives us a sense of what we’ll learn
in this unit on decision making.

Coming attractions include some dynamite strategies
for increasing our decision-making skills.
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Decision Making: An Overview
Definition:
A process of selecting from two or more possible options in order to
solve a problem or reach a goal.

Planned Decision Making

Why practice decision making?

g Gives you freedom of choice

g Gives you control over your life

g Helps you achieve success in important things

g Increases your self-confidence and competence

g Gives you energy and reduces stress

REPRODUCIBLE
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Group Problems and Goals

• Feeling good about myself

• Getting something I want

• Changing unhealthy habits

• Improving School Smarts

• Increasing drug-use control

• Improving mood
management

Personal Problems and Goals



Evaluating Decisions

What was your decision?

How did you decide? (1–4)

1 = Automatic—did not think about it

2 = Thought about it a little

3 = Thought about it a lot

4 = Thought a lot about it and got information

Effectiveness? Was it . . .

❏ Helpful? ❏ Hurtful?

REPRODUCIBLE
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Other Styles of 
Decision-Making Strategies

A strategy in itself is not good or bad or right or wrong. Different strategies are used at
different times for different situations by different people. One study of high school stu-
dents found the following types of personal decision-making strategies were most com-
monly used.

REPRODUCIBLE
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Impulsive
Little thought or

examination,
taking the first

alternative: “Leap
before you look.”

Fatalistic
Letting the

environment
decide, leaving it
up to fate: “It’s all

in the cards.”

Passive
Let someone else
decide, following

someone else’s plans:
“Whatever you say.”

Delaying

Postponing thought
and action: “I’ll
decide later.”

Agonizing

Getting lost in all the
information,

overwhelmed with
analyzing

alternatives: “I don’t
know what to do.”

Stuck

The decision-maker
accepts responsibility
but is unable to act

on it: “I can’t face it.”

Intuitive

A mystical,
preconscious choice

based on “inner
harmony”:

“It feels right.”

Planning
Using a procedure so
that the end result is
satisfying, a rational

approach with a
balance between
knowledge and

emotion: “I’ll weigh
all the facts.”



Decision
Making

Skill Sessions



Skill 2 Session

Mini-Decisions and 
Mini-Goals

Overview

Summary

This session focuses on the perform step of planned decision making: breaking down deci-
sions into a series of manageable mini-decisions or mini-goals. Students also set realistic
timelines for each mini-decision.

Key Concepts (The Big Ideas)

1. Acting on decisions often involves making mini-decisions or setting mini-goals with
a timeline for each small step.

2. Decisions and goals are more manageable when they are broken down into mini-
steps that are desirable, specific, and achievable.

Skills

Students will . . .

1. Set a new program mini-goal for the end of the semester.

2. Create a to-do list with a timeline for mini-decisions.

3. Determine if their mini-decisions or mini-goals are desirable, specific, and achievable.

Preparations

1. Review session plan and prepare flip chart with the Anatomy of Mini-Decisions and
Mini-Goals.

2. Have standard teaching posters on hand and ready to use.

3. Review the Background Reading section of the Decision Making unit.

4. Prepare a poster-size version of the teaching poster on page DM-46.
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5. Post the group’s attendance chart, RY’s Best Self, and group rules.

6. Arrange desks or chairs in a circle. Make the setting warm and inviting.

Materials

1. Stickers

2. Flip chart, program goal light bulbs, anatomy call-outs

Student Workbook

1. Worksheets 71–75

2. Monitoring tools: “Weekly Attendance,” “School Smarts,” “Mood Diary,” and
“Drug-Use Control Diary”
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Anatomy of Mini-Decisions and Mini-Goals

Introduction 10 Minutes

CHECK IN: Ask each student if he or she has used STEPS in the last 24 hours.
MONITOR: Weekly Attendance, School Smarts, Mood Diary, Drug-Use Control Diary.
CHECK BACK (Skill 1): Worksheet 70: Share STEPS experiences, celebrate success and effort.

Shared Agenda 10 Minutes

• “How Do You Want to Spend Your Time?” poster: Follow six-step process.

Today’s Activities 30 Minutes

TODAY’S BIG IDEAS (1 Minute)

1. Acting on decisions often involves making mini-decisions or setting mini-goals with
a timeline for each small step.

2. Decisions and goals are more manageable when they are broken down into mini-
steps that are desirable, specific, and achievable.

MOTIVATE (2 Minutes)

• Many decisions happen in stages. We’ll break down big decisions into mini-steps.
• Why? It’s a pathway to success—it makes the P for perform in STEPS easier!

TEACH SKILL (10 Minutes)

• Worksheet 71: Write new semester goal for difficult goal identified in monitoring.
• Worksheet 73: Critical features of skill: Big goal, mini-goals, to-do list, and timeline.

PRACTICE (12 Minutes)

• Worksheet 74: Students work in pairs to complete worksheet and encourage each
other.

• Coach pairs to assess mini-goals (are they desirable, specific, and achievable?).

APPLY (5 Minutes)

• Worksheet 75: Contract to take two steps in next 24 hours from to-do list for mini-
goal.

Summary/Preview 5 Minutes

SUMMARY: Group chain of support provides pats on back for adding new skill to tool kit. 
COMING ATTRACTIONS: We’ll learn about another great skill: time management.

RECONNECTING YOUTH

60



Mini-Decisions and Mini-Goals
Session Plan

Special Leader Tasks 

Make a note of these based on recent observations.

1. ______________________________________________________________________________

2. ______________________________________________________________________________

3. ______________________________________________________________________________

Introduction 10 Minutes—20% of Session 

CHECK IN (1 MIN) Start on time. Welcome each student and involve the
group in making sure everyone feels like they belong.
Ask each student if he or she used STEPS in the last 24
hours.

MONITOR (4 MIN)

Public and Private Invite careful, honest self-assessments as students
update their attendance on the wall chart and their
workbook monitoring tools and diaries.

Circulate, observe, and reinforce progress being made.
Praise liberally where progress is in the right direction.
Express concern and probe where progress is slipping.

Invite Reflection As you complete your attendance and drug-use control
charts, please think about two things:

1. In what program goal are you experiencing the
most success? Give yourself a star or sticker on that
goal. 

2. In what program goal are you experiencing the
most difficulty? Put a check mark next to it, and
plan to work on it today! 

CHECK BACK (5 MIN) We’ll go around the circle to check back on the life
work from our last session. Share with the group in one
sentence the decisions you made when you used STEPS.
Your planning notes are on Worksheet 70 in your work-
book.
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Did Not Do Life Work? Ask any group member who did not use STEPS to iden-
tify a problem or goal that he or she could use the
STEPS process on.

Let’s celebrate our successes with a cheer for each mem-
ber. One, two, three . . . let’s go!

Shared Agenda 10 Minutes—20% of Session 

Who Wants Time? Who would like time today to talk about working on
their goals? Or about barriers that are making it hard
to reach those goals? 

Did someone have trouble using STEPS for their life
work?

1. Who would like to give the group the gift of
sharing a problem? Write the student name(s) on
the flip chart, and ask: How much time will you
need?

2. Ask student to choose a response from the teaching
poster for “How Do You Want to Spend Your Time?”

3. Ask student to briefly state the problem.

4. Have student ask for input and thank group.

5. Ask student to choose the next step.

6. Reinforce the value of Shared Agenda time:
When RY is functioning at its best, we support and
help each other every day. When we support each
other, we double our strength!

Transition Indicate how the student’s problem and the group’s
support are linked to today’s big ideas.

Today’s Activities 30 Minutes—50% of Session 

TODAY’S BIG IDEAS (1 MIN) We’ll look at two big ideas today:

1. Acting on decisions often involves making mini-
decisions or setting mini-goals with a timeline for
each small step.
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2. Decisions and goals are more manageable when
they are broken down into mini-steps that are
desirable, specific, and achievable.

MOTIVATE (2 MIN) Setting mini-goals is often necessary before a decision
can be carried out.

Provide Map Today, we’re going to . . .

• Set a new program mini-goal for the end of the
semester.

• Create a to-do list with a timeline for mini-decisions.

• Determine if our mini-decisions or mini-goals are
desirable, specific, and achievable.

Motivate Why should you set mini-goals? Think of a decision
that you can’t act on immediately. You could decide to
earn a higher GPA this semester, find a good job, or get
along better with your English teacher.

Open answers. Encourage students to share more
examples of long-term decisions.

Many decisions happen in stages. If you decide to learn
guitar, you’ll learn it over time, not all at once. If you
decide to improve your attendance for a semester, you
will act on that decision one day and one class at a time
until the semester ends.

Today, we’ll help each other practice breaking a big
decision down into a series of mini-steps.

This strategy builds a path you can take to go where
you want to be and succeed in things that are impor-
tant to you. As we work on this strategy, you’ll learn
several new skills and tools to achieve your hard-to-
reach goals. This is one way to accomplish the perform
step in STEPS. Let’s start!

TEACH SKILL (10 MIN) Skill 1. Set a new program mini-goal for the end of the
semester.

Write New Goals Your first step is to turn to Worksheet 71 in your work-
book and write a new goal for the RY program goal
you identified as difficult in our monitoring time.
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Be sure to write a goal that you want to achieve by the
end of this semester.

Provide Examples If you’re not sure of a goal, Worksheet 72 provides a
few examples that could be achieved in a semester.

Briefly review each goal. 

In the next 60 seconds, write a goal and be ready to
share it with the group.

Cannot Think of If you can’t think of a goal, work with one of the 
a Goal? examples on the poster. Don’t worry about it. All you

need to do the exercise is a big goal. A sample goal
will work.

Group Shares Let’s go around the circle so everyone can share their
goal.

Provide Feedback After each student shares, comment on whether the
goal needs to be developed to be desirable, specific,
and achievable (not too hard, not too easy).

Discuss Critical Features There are four critical features of the skill used to set
mini-decisions or mini-goals: 

• A big RY goal statement

• Smaller mini-goals

• A checklist of to-do items

• A timeline for completing the to-do list

The last feature—the timeline—reminds you of what
you need to do next and also shows how much progress
you’ve made toward your goal. When you complete
items, check them off and add the date on which they
were done.

Demonstrate, Model You’ll see how this process works on Worksheet 73 in
your workbook.

Optional Approach You can work through the following process with one
of the sample program goals on Worksheet 72 if the
goal is more relevant to your students.

The worksheet begins with a reminder that your goal
should be . . .
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Desirable—Something you want or need to do.

Specific—Clear, time-specific, and measurable so you
know when you’ve done it.

Achievable—Not too hard or too easy. Something
that will make you stretch and grow. 

Discuss the example and its key points in a way that
brings it to life for your students.

Review Here’s the process in a nutshell: Start with an RY goal,
create mini-goals, write to-do lists for the mini-goals,
and set a timeline.

PRACTICE (12 MIN) Skill 2. Create a to-do list with a timeline for mini-
decisions.

Skill 3. Determine if mini-decisions or mini-goals are
desirable, specific, and achievable.

Work in Pairs Now you’ll have a chance to set mini-goals, create to-do
lists, and make timelines. Pair up with another group
member you haven’t worked with yet. You’ll help each
other develop mini-goals to reach your larger goals.

Worksheet 74 will help you complete this exercise.
You’ll find a good example already completed on
Worksheet 73.

Guide Students Write your big RY goal on Worksheet 74. Put the type
of goal in the white box between the words “RY” and
“goal”: school achievement, drug-use control, or mood
management. Then list the mini-goals necessary to
accomplish the big goal. 

If you had a big RY school achievement goal of raising
your semester GPA to 2.5, a mini-goal might be to go to
your first-period history class every day.

Some of your mini-goals can be broken down even fur-
ther into a to-do list.

If the mini-goal is to go to your first-period history class,
the to-do checklist might be:

❏ Go to bed by 10 p.m. the night before.

❏ Set my alarm for 6 a.m.
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❏ Have Lisa call me by 6:10 a.m.

❏ Ask Joe to walk me to my first class.

Help each other break your mini-goals down into a to-
do list in the “Task” column. Then add a timeline by
completing the “Do by” column for each task. This
timeline will help you measure your progress toward
your goal.

Give partners several minutes to complete Worksheet 74.

Partners Give Feedback Continue working with your partner to refine your
mini-goals. Share them with each other and give each
other feedback on whether they are desirable, specific,
and achievable.

APPLY (5 MIN)

Praise, Encourage I’m impressed with how you’ve broken down your big
RY goals into mini-goals and created timelines. Good
job! You’ve given this important process a lot of
thought, and that effort will pay off when you see real
progress toward your big goal.

Contract to Practice Now that you’re more confident with the process, you
can use it in your life outside of RY. Worksheet 75 will
help you take that next step. On it, you’ll write down
four things:

1. A mini-goal you’ll work on in the next 24 hours

2. Two steps from your to-do list that you will take in
the next 24 hours

3. A barrier that could get in your way

4. Your strategy for dealing with the barrier

Give students a few minutes to complete the task.

Coach When you complete Worksheet 75, talk with your
partner about your contract. Provide each other with
help, support, and encouragement. Be prepared to
report on how your contract worked for you in the
next RY session.

Assign Life Work Be sure to take your contract’s mini-steps today. 
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Summary/Preview 5 Minutes—10% of Session

SUMMARIZE Let’s close our session with some well-deserved praise.
High-five the two people on either side of you!

Congratulations for learning yet another RY skill for
your tool kit!

Extend To-Do List Skill Encourage the use of to-do lists to reinforce mini-goals.
The group can make pads of to-do lists using workbook
paper cut in half lengthwise and stapled together. Keep
a supply of these pads in the classroom.

Encourage students to use this strategy in other areas
of their lives. They can also generate mini-goals and to-
do lists for personal goals.

PREVIEW Coming attractions include learning the valuable skill of
time management. We’ll add it to our STEPS and mini-
goals skills.
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Goals and mini-goals 
should be . . .

esirable—
Something you want or a step you need to
take to get what you want.

pecific—
Clearly worded, time-specific, and
measurable so you know when you have
done it.

chievable—
Not too hard and not too easy. Something
that will make you stretch and will
eventually help you reach the big goal.

REPRODUCIBLE
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Application to School Achievement Session 1

Grading Yourself
Overview

Summary

Students use their self-esteem and decision-making skills to assess their progress and set
new goals and mini-goals to improve their achievement in each of their classes. This ses-
sion emphasizes group support, self-appraisal, and self-praise.

Key Concepts (The Big Ideas)

1. School achievement can be measured by grades, attendance, attitudes, and satis-
faction.

2. Progress in school achievement involves using STEPS to make and evaluate decisions.

Skills

Students will . . .

1. Grade themselves by considering their attendance, estimating their grades, and
evaluating their attitudes in each class.

2. Use STEPS to set two mini-goals for improving in one class.

Preparations

1. Review session plan and prepare flip chart with the Anatomy of Grading Yourself.

2. Have standard teaching posters on hand and ready to use.

3. Review the Background Reading section of the Decision Making unit.

4. Prepare a poster-size version of the “RY Program Goal Progress” chart on page 
DM-70. Add each student’s name to the first column.

5. Prepare poster-size versions of the teaching posters on pages DM-71 and DM-72.

6. Prepare two sets of cue cards from “Grading Yourself” on page DM-73.



7. Post the group’s attendance chart, RY’s Best Self, and group rules.

8. Arrange desks and chairs in a circle. Make the setting warm and inviting.

Materials

1. Support stickers, tape

2. Flip chart, program goal light bulbs, anatomy call-outs

Student Workbook

1. Worksheets 79–82

2. Monitoring tools: “Weekly Attendance,” “School Smarts,” “Mood Diary,” and
“Drug-Use Control Diary”
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Anatomy of Grading Yourself

Introduction 10 Minutes

CHECK IN: Have you used decision-making skills in classes this week?
MONITOR: Weekly Attendance, School Smarts, Mood Diary, Drug-Use Control Diary.
Introduce RY Program Goal Progress chart.
CHECK BACK (Skill 3): Worksheet 78: Partners report to each other and then to the group.

Shared Agenda 10 Minutes

• “How Do You Want to Spend Your Time?” poster: Follow six-step process.

Today’s Activities 30 Minutes

TODAY’S BIG IDEAS (1 Minute)

1. School achievement can be measured by grades, attendance, attitudes, and satis-
faction.

2. Progress in school achievement involves using STEPS to make and evaluate decisions.

MOTIVATE (1 Minute)

• With mid-term grades due soon, this is a good time to evaluate how you are doing.
• Estimating grades with self-appraisal gives you a chance to improve final grades.

TEACH SKILLS (7 Minutes)

• Worksheets 79 and 80: Display “Sample Report Card” poster. Model completing
blank report card as students complete Worksheet 80.

• Worksheet 81: Estimate achievement by estimating grades, attendance, attitudes, 
satisfaction.

PRACTICE (15 Minutes)

• Groups of four: Students do self-evaluations using cue cards and rotating roles.

APPLY (6 Minutes)

• Work in pairs: Students identify one class for improvement and name barrier.
• Pairs practice overcoming barrier using an RY skill or strategy.
• Students contract to use strategy before next RY session. Be ready to grade self.

Summary/Preview 5 Minutes

SUMMARY: Give a support sticker to your partner with a word of encouragement. 
COMING ATTRACTIONS: We’ll take more STEPS to success in school.
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Grading Yourself Session Plan

Special Leader Tasks

Make a note of these based on recent observations.

1. ______________________________________________________________________________

2. ______________________________________________________________________________

3. ______________________________________________________________________________

Introduction 10 Minutes—20% of Session 

CHECK IN (1 MIN) Start on time. Welcome each student and involve the
group in making sure everyone feels like they belong.
Ask each student if he or she has used any decision-
making skills (STEPS, mini-goals, time management) in
other classes this week.

MONITOR (3 MIN)

Public and Private Invite careful, honest self-assessments as students
update their attendance on the wall chart and their
workbook monitoring tools and diaries.

Circulate, observe, and reinforce progress being made.
Praise liberally where progress is in the right direction.
Express concern and probe where progress is slipping.

Invite Reflection As you complete your attendance and drug-use control
charts . . .

1. Give yourself a star or sticker for your successes. 

2. Identify where you’re having the most trouble, and
consider asking for Shared Agenda time. 

Display the poster of the “RY Program Goal Progress”
chart.

Today, we’ll begin a new chart to show the progress
we’re making toward our program goals as individuals
and as a group. Use the rating scale to complete the
first two squares for your name in the “School
Achievement” columns: “When RY Began” and “DM”
for the Decision Making module.
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CHECK BACK (6 MIN)

Invite Success Stories Pair up with the partner you had in the last session.
Turn to Worksheet 78 in your workbooks, and check
back with each other on the activity you were going to
fit into your day. How did it go? Did you accomplish
the task in the scheduled time?

Pairs Report Each pair can share with the group their experiences
using time management in this activity. Let’s go around
the circle: What were your successes? Barriers?

Did Not Do Life Work? Students who did not do the planned activity can identify
what they can do next time to ensure the task is done.

Invite Group Applause You’re making real progress in learning time manage-
ment. Let’s have a round of applause for how you have
managed your time. One, two, three . . . Go! Keep up
the good work!

Shared Agenda 10 Minutes—20% of Session 

Who Wants Time? I’m impressed with the efforts you’re making to become
excellent time managers. Sometimes that effort may be
frustrating or you may not see immediate results. The
important thing is to keep trying. 

Another important thing to remember is to reach out
for support if you’re having a problem with this new
skill or with something else in your life. Would one or
two students like to give the group the gift of sharing
a problem?

1. Write the student name(s) on the flip chart, and ask:
How much time will you need?

2. Ask student to choose a response from the teaching
poster of “How Do You Want to Spend Your Time?”

3. Ask student to briefly state the problem.

4. Have student ask for input and thank group.

5. Ask student to choose the next step.

6. Reinforce the value of Shared Agenda time:
When RY is functioning at its best, we support and
help each other every day.
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Transition Indicate how the issues and concerns discussed fit in
with today’s big ideas.

Today’s Activities 30 Minutes—50% of Session 

TODAY’S BIG IDEAS (1 MIN) We’ll look at two big ideas today:

1. School achievement can be measured by grades,
attendance, attitudes, and satisfaction.

2. Progress in school achievement involves using
STEPS to make and evaluate decisions. 

MOTIVATE (1 MIN)

Provide Map Today you’ll use your self-esteem and decision-making
skills to take another step toward improving your
school achievement. That step is grading yourself.

You can estimate your grades by taking an honest look
at your grades, attendance, attitudes, and satisfaction
in each of your classes. This means using your self-
esteem skill of accurate self-appraisal, which will help
you identify connections between your attitudes and
behaviors and the grades you give yourself.

Today, you will . . .

• Grade yourself by considering your attendance,
estimating your grades, and evaluating your
attitudes in each class.

• Use STEPS to set two mini-goals for improving in
one class.

Motivate Why bother grading yourself if your teachers are going
to grade you anyway? What would you get out of the
extra effort?

Open answers.

Those are important questions—and you’ve given help-
ful answers. With so many responsibilities already on
our time wheels, we should answer the questions first
before we continue.

Since mid-term grade reports will come out soon, this is
a good time to stop and look at how you’re doing in
each class. When you accurately estimate how you’re

Decision Making: Sample Pages From the Leader’s Guide 
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doing before the semester ends, you have a chance to
do some things to improve your final grades.

You also have a chance to help each other with support,
good ideas, and constructive feedback.

TEACH SKILLS (7 MIN) Skill 1. Grade yourself by considering your attendance,
estimating your grades, and evaluating your attitudes
in each class.

Introduce Sample Turn to Worksheet 79 in your workbook. This is a sample
report card for a fictitious student. It includes the class
subject, teacher, number of absences, grade, and com-
ments on performance.

Who would like to volunteer to be one of three “school
achievement detectives”? You’ll each look for clues on
the “Sample Report Card” on Worksheet 79.

Ask one volunteer why the student may get an A in P.E.
Ask another to explain the possible D in English. Ask
the third why the student may get an F in biology.

Target ideas: Attendance, attitudes, and behaviors
affect grades and overall school achievement.

Explain Critical Features Display the teaching poster of “Report Card.” 

Now turn to Worksheet 80 and work along with me to
complete your own report card: 

1. Print your name and today’s date.

2. Write each subject and teacher’s name in the first
and second columns.

3. Add the number of absences you’ve had. (If you can’t
remember, look at your attendance-monitoring
chart.)

4. Write your best estimate of your grade, on this date,
for each class.

5. Use the comment codes on Worksheet 81 to evalu-
ate your attitudes and behavior in each class. What
comment code would your teacher select for you?

Link With Key Concept School achievement can be measured by grades, atten-
dance, attitudes, and your satisfaction in class.

RECONNECTING YOUTH
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Could I have a few volunteers to share an assessment
for one of their classes?

Would a few other students read their assessments for
English and RY?

Now that you’ve assessed your performance, what’s
the point?

Target idea: To assess our performance now when we
still have the chance to improve our final grade later. 

PRACTICE (15 MIN) Skill 2. Use STEPS to set two mini-goals for improving
in one class.

Display the teaching poster of “STEPS for Improving
School Achievement” on page DM-72. 

We’ve just worked through the Stop, Think, and
Evaluate parts of the STEPS process for improving
school achievement. Now we’re ready to move on to
the Perform step by setting mini-goals and practicing
overcoming obstacles to school achievement.

Small Group Work Divide group into two groups so there is a balance of
leadership in each group. Provide each group with a set
of cue cards made from “Grading Yourself” on page
DM-73.

Using the worksheet you just completed, we’ll now do
a group activity to evaluate and encourage each other.

Role-Play With Cue Cards In your groups, have each student take a turn being
Person 1, 2, 3, and 4. Use the cue cards I’ve given you to
stay on track with the role play. Here’s the process you’ll
follow:

1. Person 1 will point out . . .

• A class where he or she is doing well. Mention
strengths in attendance, attitude, and
satisfaction.

• A class where the self-assessed grade is a D, F, or
another grade that could be improved. Mention
any links with attendance, attitudes, satisfaction,
or performance.

2. Person 2 gives feedback to Person 1, who listens.

Decision Making: Sample Pages From the Leader’s Guide 
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3. Person 1 works with Person 3 to set two mini-goals
to help Person 1 make improvements in the class
with the lower grade.

4. Person 4 provides feedback on Person 1’s positive
attitude and behavior. Person 4 also identifies
Person 1’s potential for improvement and then leads
the group in a group praise.

Be sure to rotate roles so everyone has a chance to play
each of the four roles.

Monitor, Coach Move between the groups and redirect the role plays as
needed.

Summarize, Reinforce Let’s come back together as a group again. 

When you were working through your roles, I saw a lot
of positive behavior as you supported one another. This
role play gives you a good idea of how you can help
each other—and be helped—as you work toward your
RY goals. It also has given you two mini-goals to work
toward for improving your grade in one class.

APPLY (6 MIN)

Contract to Practice Please turn to Worksheet 82. Pair up with someone
from your small group. Based on the feedback you just
received, work with your partner to complete this con-
tract to practice. Here’s what you’ll do:

• Identify one class in which you could improve your
attitude or behavior.

• Break the goal into mini-goals.

• Identify one barrier or “trigger” that might
interfere with having a positive attitude or
appropriate behavior in this class.

• Identify a strategy to overcome the barrier.

• Practice with your partner one strategy for
managing this barrier or “trigger.”

You’ll have about 5 minutes to complete the worksheet
and role plays.

RECONNECTING YOUTH
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Assign Life Work Your assignment is to try the strategy on your contract
in that class between now and the next RY session. Be
prepared to give yourself a mental grade on your atti-
tude and behavior for the day.

Summary/Preview 5 Minutes—10% of Session

SUMMARIZE Today we’ve taken a fresh look at grades. Now we know
we can grade our own performance in time to make
changes that could improve our final grade. That’s an
exciting skill to learn because it gives us more control—
and another tool—for achieving more in school.

Place support stickers within the students’ reach or
begin passing them around.

As we go around the circle one last time, choose one
support sticker and give it to your partner with a word
of encouragement for taking these steps toward school
improvement.

PREVIEW Coming attractions include using the STEPS strategy to
work toward more success in school. I look forward to
seeing you soon!

Decision Making: Sample Pages From the Leader’s Guide 
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STEPS for Improving 
School Achievement

top g Complete your report card.
g List your subjects and teachers’

names.

hink g Fill in the number of absences you
have had in each class.

g Estimate your grade for each
class (use your monitoring tools
as guides).

valuate g Use comment codes to evaluate
your attitude and behavior.

erform g Set mini-goals and practice over-
coming obstacles to school
achievement.

elf-Praise g Congratulate yourself for success-
es you have achieved and plans
for improvements in school.
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Grading Yourself Cue Card

Person 1—
The Star

1. Share a class in which you are doing
well and a class in which you may get
a D or an F.

2. Listen to Person 2.

3. Get help from Person 3. Pick a class
to improve and mini-goals to get
there.

4. Listen to Person 4.

5. Now you are Person 2.

Grading Yourself Cue Card

Person 4—
The Cheerleader

1. Listen to Person 1.

2. Listen to Person 2 give a verbal hug.

3. Listen to Person 3 help Person 1 with
mini-goals.

4. Be the cheerleader and praise Person
1 for a positive behavior. See the per-
son’s potential—give the person
hope!

5. Now you are Person 1.

Grading Yourself Cue Card

Person 2—
The Hugmaster

1. Listen to Person 1 share.

2. Tell Person 1 the positive things you
heard and how attitude and atten-
dance contribute to good grades.

3. Listen to Person 3 help Person 1 with
mini-goals.

4. Listen to Person 4. Then praise
Person 1.

5. Now you are Person 3.

Grading Yourself Cue Card

Person 3—
The Mini-Goal Aide

1. Listen to Person 1 share.

2. Listen to Person 2 comment and give
a verbal hug.

3. Help Person 1 identify mini-goals to
improve the class the two of you
choose.

4. Listen to Person 4 and then praise
Person 1.

5. Now you are Person 4.
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Sample Pages

From the Student
Workbook



Red Coat, Black Coat? 
New Coat or No Coat?
You’ve seen it on TV and heard about it from your friends: the Poly-Pepper red road coat.
A sleek red coat with stunning black dots. Kind of like a leopard on ketchup. You need a
new coat and have enough money to buy the Poly-Pepper red road coat—or another coat.
What do you do next?

• Buy the first road coat you can find?

• Buy a road coat because your friends
are wearing Poly-Peppers?

• Look over the road coat and other
coats, and choose the best deal?

• Buy a road coat because it matches
the shirt you’re wearing and the
salesperson says you look great?

• Put off buying a coat because you
have other things to do and it’s not
that cold?

• Try on all the coats in the store—
twice—but go home without one
because it’s too hard to choose?

These answers show you different decision-making strategies. What’s your strategy? In the
next few weeks, you’ll take a closer look at how you make decisions. Are your decisions
working for you? Or against you?

You’ll also learn the STEPS strategy for making better decisions—large or small. Whether
you need to buy a new coat or decide what to do next summer, you can take five simple
steps to making good decisions.
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Decision Making: An Overview
Definition:
A process of selecting from two or more possible options in order to
solve a problem or reach a goal.

Planned Decision Making

Why practice decision making?

g Gives you freedom of choice

g Gives you control over your life

g Helps you achieve success in important things

g Increases your self-confidence and competence

g Gives you energy and reduces stress
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Group Problems and Goals

• Feeling good about myself

• Getting something I want

• Changing unhealthy habits

• Improving School Smarts

• Increasing drug-use control

• Improving mood
management

Personal Problems and Goals



Sample: How Did You Decide?
1. THINK about decisions you have made in the last week or month.

2. WRITE your decision in the left-hand column below.

3. RATE how much thought went into each decision by writing one of the following
numbers next to your decision:

1 = Automatic—did not think about it

2 = Thought about it a little

3 = Thought about it a lot

4 = Thought about it a lot and got information

4. EVALUATE each decision as helpful or hurtful depending on how you think your
decision turned out.

How I Was It
Decided Helpful or

My Decisions (1 to 4) Hurtful?

1._________________________________________ _______ ❏ Helpful
_________________________________________ ❏ Hurtful
_________________________________________

2._________________________________________ _______ ❏ Helpful
_________________________________________ ❏ Hurtful
_________________________________________

3._________________________________________ _______ ❏ Helpful
_________________________________________ ❏ Hurtful
_________________________________________

4._________________________________________ _______ ❏ Helpful
_________________________________________ ❏ Hurtful
_________________________________________

5. Choose one decision from your list above where the result of the decision was more
hurtful than helpful.

6. Discuss with your partner how you could change the way you made that decision to
make it more helpful. Be prepared to share your discussion with the group.
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Asked John to go to a party. 2 ✓

Quit my after-school job. 2
✓

Got help for a friend in trouble. 4 ✓

Skipped school on Tuesday. 1
✓



How Did You Decide?
1. THINK about decisions you have made in the last week or month.

2. WRITE your decision in the left-hand column below.

3. RATE how much thought went into each decision by writing one of the following
numbers next to your decision:

1 = Automatic—did not think about it

2 = Thought about it a little

3 = Thought about it a lot

4 = Thought about it a lot and got information

4. EVALUATE each decision as helpful or hurtful depending on how you think your
decision turned out.

How I Was It
Decided Helpful or

My Decisions (1 to 4) Hurtful?

1._________________________________________ _______ ❏ Helpful
_________________________________________ ❏ Hurtful
_________________________________________

2._________________________________________ _______ ❏ Helpful
_________________________________________ ❏ Hurtful
_________________________________________

3._________________________________________ _______ ❏ Helpful
_________________________________________ ❏ Hurtful
_________________________________________

4._________________________________________ _______ ❏ Helpful
_________________________________________ ❏ Hurtful
_________________________________________

5. Choose one decision from your list above where the result of the decision was more
hurtful than helpful.

6. Discuss with your partner how you could change the way you made that decision to
make it more helpful. Be prepared to share your discussion with the group.
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CONTRACT TO PRACTICE

Reconnecting Youth Worksheet 64

Keeping Track of 
How You Make Decisions

Keep track of the decisions you make in the next 24 hours that affect your atten-
dance, schoolwork, drug-use control, and mood management.

Rate the amount of thought you gave to each decision, and determine whether
the decision was helpful or hurtful.

1 2 3 4
Automatic, A little thought A lot of thought A lot of thought,
no thought got information

How I Decided Helpful or
My Decision (1 to 4) Hurtful?

Attendance Decision � Helpful
� Hurtful

Schoolwork Decision � Helpful
� Hurtful

Drug-Use Control Decision � Helpful
� Hurtful

Mood Management Decision � Helpful
� Hurtful

What insights have you gained about decision making? Be prepared to share
your insights with the group.

• ________________________________________________________________

• ________________________________________________________________



Other Styles of 
Decision-Making Strategies

A strategy in itself is not good or bad or right or wrong. Different strategies are used at
different times for different situations by different people. One study of high school stu-
dents found the following types of personal decision-making strategies were most com-
monly used.
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Impulsive
Little thought or

examination,
taking the first

alternative: “Leap
before you look.”

Fatalistic
Letting the

environment
decide, leaving it
up to fate: “It’s all

in the cards.”

Passive
Let someone else
decide, following

someone else’s plans:
“Whatever you say.”

Delaying

Postponing thought
and action: “I’ll
decide later.”

Agonizing

Getting lost in all the
information,

overwhelmed with
analyzing

alternatives: “I don’t
know what to do.”

Stuck

The decision-maker
accepts responsibility
but is unable to act

on it: “I can’t face it.”

Intuitive

A mystical,
preconscious choice

based on “inner
harmony”:

“It feels right.”

Planning
Using a procedure so
that the end result is
satisfying, a rational

approach with a
balance between
knowledge and

emotion: “I’ll weigh
all the facts.”
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RY Goals

Name_____________________________________________ Date_____________________
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➡ _______________________________________________________

_______________________________________________________

➡School
Achievement

_______________________________________________________

_______________________________________________________

➡Drug-Use
Control

_______________________________________________________

_______________________________________________________

➡Mood
Management

_______________________________________________________

_______________________________________________________

School
Attendance



Big RY Goals
The following examples are RY goals that can be achieved within a semester.

Attendance

• I will attend every one of my classes every day (unless I am sick or on a field
trip).

• I will not lose credit from any of my classes due to poor attendance.

School Achievement

• I will earn a 2.5 GPA this semester.

• I will improve last semester’s GPA of 2.3 to a 3.0 this semester.

Drug-Use Control

• I will remain drug-free this semester.

• I will quit smoking by November 15 and not smoke through the end of the
semester.

Mood Management

• I will learn to manage my anger better and decrease the times I hit
something or somebody, yell at someone, or lose my temper.

• I will decrease the number of times I feel depressed or discouraged.
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Sample RY Goal, Mini-Goals, 
and To-Do List

Your goal should be

DESIRABLE  • SPECIFIC  • ACHIEVABLE

RY School Achievement Goal for This Semester

Earn a 2.5 or higher for my semester GPA.

Mini-Goals for RY Goal

• Earn an A in RY and PE.

• Earn a C or better in English and social studies.

• Pass math and science with a D or better.

• Use STEPS to think through my decisions if I am distracted from my goal.

To-Do List

Tasks Do by ✔ if Done

• Meet with my math teacher and get Today _____
my assignments.

• Get a math tutor Today _____
(ask teacher for recommendations).

• Schedule weekly appointments with This week _____
math tutor.

• Go to math class every day. Always _____

• Finish my English book report. Wednesday _____

• Study for my social studies test. Thursday evening _____
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My RY Goal, Mini-Goals, 
and To-Do List

Your goal should be

DESIRABLE  • SPECIFIC  • ACHIEVABLE

RY                                    Goal for This Semester

Mini-Goals for RY Goal

• ________________________________________________________________________

• ________________________________________________________________________

• ________________________________________________________________________

• ________________________________________________________________________

To-Do List

Tasks Do by ✔ if Done

• ______________________________________ _________ _____

• ______________________________________ _________ _____

• ______________________________________ _________ _____

• ______________________________________ _________ _____

• ______________________________________ _________ _____

• ______________________________________ _________ _____
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CONTRACT TO PRACTICE

Setting Mini-Goals and
Accomplishing To-Do Lists

In the next 24 hours, I will work on the following mini-goal:

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

To achieve my mini-goal, I will take these two steps from my to-do list in the next
24 hours:

1. ________________________________________________________________

2. ________________________________________________________________

A barrier that might get in my way would be . . .

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

I will deal with this barrier by . . .

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

Be prepared to share with the group your progress toward accomplishing your
mini-goal.
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Report Card Comment Codes
1. All assignments are turned in.

2. All assignments are not turned in.

3. Student is a pleasure to have in class.

4. Student is disruptive.

5. Subject is hard for student, but he or she makes an effort to learn.

6. Student needs to take initiative and accept responsibility.

7. Student is progressing satisfactorily.

8. Student is doing excellent work.

9. Student’s work is improving this quarter.

10. Student’s work is declining this quarter.

11. Attendance is affecting the grade.

12. Student is an excellent group member.

13. Test scores need improvement.

14. Other: __________________________________________________________

15. Other: __________________________________________________________
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Reconnecting Youth Worksheet 82

CONTRACT TO PRACTICE

Improving School Achievement
1. A class that I am willing to improve my attitude or behavior in is . . .

____________________________________________________________________

____________________________________________________________________

2. I will work on the following mini-goals to improve in this class:

• __________________________________________________________________

• __________________________________________________________________

• __________________________________________________________________

• __________________________________________________________________

3. A barrier or “trigger” that might get in my way would be . . .

____________________________________________________________________

____________________________________________________________________

4. I will use the following strategy to overcome this barrier:

____________________________________________________________________

____________________________________________________________________

Practice using this strategy with your partner. 

Be prepared to report on your progress at the next RY session and to grade your-
self on your effort to improve this attitude or behavior.



Resources
Item # Title Unit Qty Total

Price Price
Reconnecting Youth Kit 

306RYTC-BKF00152 w/leader’s guide & student workbook $299.95

306RYTC-BKF00153 Reconnecting Youth Student Workbook 24.95

306RYTC-BKF00154 Reconnecting Youth Student Workbook pk of 10 211.95

306RYTC-BKF00004 Anger Management for Youth 24.95

306RYTC-BKF00116 Reclaiming Youth At Risk 23.95

306RYTC-BKF00097 Reclaiming Our Prodigal Sons and Daughters 18.95

306RYTC-BKF00009 The Bullying Prevention Handbook 23.95
Peacemakers: A Violence Prevention Program 

306RYTC-BKF00125 w/leader’s guide & student workbook 169.00

306RYTC-BKF00127 Peacemakers Student Workbook 9.00

Subtotal
Shipping: Orders cannot be processed without shipping and handling. For standard orders,

please include 6% of your order total. For orders outside the continental U.S.,
please include 8% of order total.

Handling: Add $4.00 handling for U.S. deliveries. For deliveries outside the continental U.S., add $6.00.

Grand Total

ORDER FORM 306RYTC

Method of Payment
❏ Check enclosed (Payable to Solution Tree)

❏ Purchase order enclosed 
(Note: we cannot process your order until we receive an official copy of your purchase order by fax or mail. All purchase
orders must be accompanied by a completed order form and must include shipping and handling costs.)

❏ Visa ❏ MasterCard ❏ Discover/Novus ❏ American Express

Card # ___________________________________ Exp. Date ______________

Cardholder Name __________________________________________________

Cardholder Signature ________________________________________________
(Your credit card will be charged by Solution Tree, LLC.)

Ship to:
Name____________________________________________

Position __________________________________________

Organization ______________________________________

Address__________________________________________

City/State/ZIP ____________________________________

Daytime Phone ____________________________________

Fax______________________________________________

E-mail____________________________________________

CALL FAX ONLINE MAIL
800-733-6786 812-336-7790 www.solution-tree.com 304 W. Kirkwood Avenue
or 812-336-7700 Bloomington, IN 47404-5131

Bill to:
Name____________________________________________

Position __________________________________________

Organization ______________________________________

Address__________________________________________

City/State/ZIP ____________________________________

Daytime Phone ____________________________________

Fax______________________________________________

E-mail____________________________________________
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